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Turkish Years F—10 Sequence

Foundation to Year 2 Content Descriptions

Communicating

Socialising

Interact with the teacher and with peers to exchange greetings and share information about
themselves, noticing ways of using language that are similar or different at home and at school
[Key concepts: self, family, home; Key processes: interacting, greeting, describing]
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Elaborations

using simple greetings relevant to the time of day, context or relationship to the person, for example,
Merhaba! Giinaydin! Tiinaydin! lyi giinler! lyi aksamlar! lyi geceler! Hosca kal! Giile giile! Hos
geldiniz! Hos bulduk!, noticing any differences between how they greet their teachers, family
members and friends, for example, Merhaba Ayse! Nasilsin? Glinaydin 6gretmenim! Siz nasilsiniz?

using appropriate gestures and actions when greeting different people, for example, shaking hands,
kissing hands of elders and kissing people on both cheeks

introducing and describing themselves and others, for example, Adin ne? Benim adim ..., Senin adin
ne? Bu benim babam. Babamin adi Aydin

describing familiar items, such as pets or favourite toys, and experiences that are important to them,
for example, Benim bir kbpegim var. Onun adi Minnos. Benim en sevdigim oyuncak... Bugiin benim
dogum giiniim.

using everyday social exchanges, such as thanking someone, Tesekkiir ederim; apologising, Oziir
dilerim; or offering wishes for particular occasions such as Dogum giiniin kutlu olsun! Bayraminiz
kutlu olsun! Afiyet olsun! Gegmig olsun! Tebrik ederim!

comparing their likes and dislikes, for example, Ben cilegi cok severim. Ben elmayi hic sevmem

Participate in guided activities such as songs, games, tasks and transactions, using movement,
gestures, pictures and concrete materials to support meaning-making

[Key concepts: play, performance, action learning; Key processes: participating, playing, describing]
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Elaborations

participating in activities that involve taking turns, making choices or swapping items, such as games
used to reinforce number and memory skills, for example, Jale sira sende. Simdi benim siram. Bu
benim. Bu senin. Bu Deniz’in. Kag top var?
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Turkish Years F—10 Sequence

participating in songs, poems and chants, such as counting or rhyming games, singing and
performing actions, for example, Mini mini bir kug donmustu, Can ¢an ¢ikolata, Sag elimde beg
parmak, Kutu kutu pense, El ele verin ¢gocuklar

participating in tasks that involve exchanging objects and classifying attributes such as shapes,
colours and numbers, using simple question forms and affirmative/negative responses, for example,
Ben kirmizi karelerle ¢ati yapacagim. Yesil dairelerle aga¢ yapalim. Ben sari (i¢ggenleri istemiyorum.
Sende pembe dikd6rtgen var mi? Hayir, yok. Mavi var

creating and describing pictures or crafted items, for example, Pamuktan kardan adam yapalim.
Digmelerden gbz yapalim. Burnuna turuncu gubuk koyalim.

following instructions by moving around or by locating or moving objects in the classroom, for
example, Kursun kalemi masanin (stiine koy. Pencerenin yanindaki sandalyeye otur. Resmi arkadaki
duvara as.

Recognise and respond to familiar classroom routines, such as the opening and closing of lessons,
transition activities, following instructions and taking turns

[Key concepts: routines, directions, interactions; Key processes: responding, requesting, participating]
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Elaborations

participating in class routines, such as calling the roll, exchanging greetings and stating the day and
date, for example, Giinaydin ¢ocuklar! Nasilsiniz? Ayse! Buradayim égretmenim! Bugiin 18 Ekim
2015, Cuma

responding to instructions through actions, gestures and verbal responses such as Ayaga kalkin!,
Oturun! Konusmak igin elinizi kaldirin! Siraya girin! Defterlerinizi agin. Tabletlerinizin ekranini agin

asking for help, information or permission, for example, Bana yardim eder misin, liitfen? Ben bunu
anlamadim. Ben de oynayabilir miyim? and responding to directions such as lkiserli gruplara ayrilin.
Biz ikimiz bir grupta olalim. Yerlerinize oturun. El ele tutugun. Daire seklinde durun. Sapkalarinizi
giymeyi unutmayin. Teneffiise ¢ikabilirsiniz

participating in Bayrak t6éreni, the routine singing of national anthems and the recitation of Andimiz,
taking turns to lead

Informing

Locate key phrases and points of information in simple texts such as messages, announcements,
charts, lists or illustrated reference materials, and use the information to complete guided oral and
written tasks

[Key concepts: information, meaning, context; Key processes: identifying, matching, creating]
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Turkish Years F—10 Sequence
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Elaborations

demonstrating comprehension of individual words, phrases and sentences in simple spoken, written
and digital texts, for example, by labelling, drawing, miming or onscreen pointing, clicking or dragging

locating specific details about places, events or objects featured in picture books, charts or posters,
for example, by responding to questions such as, Masaldaki kisiler kimler? Nerede yasiyorlar? Neyi
kutluyorlar? Bu masal bize ne anlatmak istiyor?

matching items from picture dictionaries or word lists to vocabulary sets associated with particular
categories, such as people, animals or food groups, for example, meyveler, sebzeler, evcil hayvanlar,
ciftlik hayvanlari, vahsi hayvanlar

collecting information from texts such as charts, calendars, posters, timetables or tuckshop menus to
create their own resources, such as lists of favourite lessons, colours, animals or food

listening to spoken texts such as class and school announcements or recorded phone messages,
identifying key words and facts, such as names, places, numbers or times

Convey factual information about themselves, their family, friends and experiences using simple
phrases, gestures and support materials

[Key concepts: family, community, interests; Key processes: presenting, describing]
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Elaborations

using a family album to talk about their extended family and community, for example, Bu benim
dedem. O bizimle yagiyor. Dedem bana her gece kitap okur ... Bu bizim Tlirk bakkali. Oradan simit
aliriz

contributing to shared recounts of events, such as excursions, sports days or community
celebrations, for example, 23 Nisan Ulusal Egemenlik ve Cocuk Bayrami. Hayvanat bahcesine gezi

presenting information about their backgrounds and interests in ‘Show and Tell’, for example, Bugiin
ben en sevdigim oyuncagi tanitacagim, Aile fotografini tanit, Odani tanit

conveying basic information about a particular experience, for example, Kuzenlerimle mangal
yapiyoruz, using drawings with captions containing key words and simple phrases

working in pairs to gather and then present information about their partner to the larger group, for
example, Defne ylizmeyi ¢ok sever. Her pazar havuza gider. O sporu ¢ok sever.
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Turkish Years F—10 Sequence

Creating

Listen to, view and participate in readings of stories, rhymes or action songs, and respond through
singing, drawing, gesture and action

[Key concepts: story, imagination, response; Key processes: participating, responding, performing; Key
text types: story, puppetry, rhyme]
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Elaborations

participating in shared readings of Turkish versions of familiar stories, such as Kirmizi Baglkli Kiz
(Little Red Riding Hood) or Ag Tirtil (The Very Hungry Caterpillar), Cirkin Ordek Yavrusu (The Ugly
Duckling), Kiil Kedisi (Cinderella) Pinokyo (Pinocchio), comparing with English versions and re-
enacting favourite elements with puppets, props or actions

responding to stories such as Ari Maya, rhymes such as Komsu komsu hu hu and songs such as
Kiiciik Kurbaga, Ali Baba’nin Ciftligi, through actions, drawings and simple statements and
expressions

viewing scenes of the shadow puppet play Karagbz ve Hacivat, repeating key words and expressions
and drawing and describing the characters, for example, Hacivat akilli, bilgili ve kurnaz birisidir.
Hacivat'in sivri sakall vardir. Karag6z bilgisiz ve komik birisidir. Karag6z top sakallidir

performing rhymes, tongue twisters, poems and songs that use repetition, gestures, mime and finger
puppet play to support language development, for example, Ben bir kii¢iik insanim, Hem aklim var
hem canim ... Portakali Soydum, O piti piti karamela sepeti!

building vocabulary skills and developing appreciation of language by participating in shared readings
of simple stories that use repetition and recycling of phrases or actions, such as Cin Ali, Keloglan

performing marching songs, for example, Tirk Cocuklari, Sol sag sol sag yarin bayram olsa, Hos
geligler ola, Dag basini duman almis

viewing children’s TV programs, such as Sevimli Dostlar, Pepe, Biz Ikimiz, Niloya, and responding by
singing, chanting, mimicking and acting out favourite moments

Express imaginative experience in stories, songs, rhymes and puppet performances using sound
patterns, familiar language and non-verbal forms of expression

[Key concepts: character, rhythm, imagination; Key processes: composing, performing, presenting; Key
text types: story, songs, rhymes]
(ACLTUCO007 - Scootle (")

B @ &% ©

Elaborations

creating and drawing/captioning new situations or settings for popular characters from texts such as

ACARA | The Australian Curriculum
The Australian Curriculum is licensed under Creative Commons. Page 5 of 11



Turkish Years F—10 Sequence

the Keloglan stories in print and digital forms

composing and performing their own simple rhymes and action songs that build on familiar language
and content and use non-verbal forms of support, such as clapping, gestures and facial expressions

composing original short stories by matching and sequencing a series of pictures with captions or by
creating a story board with labels using modelled language

creating and presenting their own Big Books or digital texts based on selected characters or elements
of favourite texts

Translating

Explain in English the meaning of everyday Turkish words, phrases and gestures, noticing which are
similar or different to equivalent words in English or other known languages

comparing, explalmng] .......
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Elaborations

translating simple words and expressions related to ‘Things | do everyday’, using matching word
cards, pictures, large print dictionaries, word lists and labels, noticing words that are similar in the two
languages, such as televizyon, radyo, yogurt, tren, taksi

explaining the English meaning of Turkish words and phrases used for greetings, apologies and
appreciations, such as hos geldiniz, hos bulduk, ge¢mis olsun, merhaba, hosga kal, gtinaydin, iyi
glnler, iyi aksamlar, iyi geceler, and discussing how and when they are used

comparing and contrasting the meaning and sounds of key words and expressions that feature in
Turkish and English versions of popular children’s rhymes, games and songs, such as ‘Old
MacDonald’ and Ali Baba’'nin Ciftligi, ‘Are you sleeping?’ and Tembel Cocuk Kalksana

demonstrating and explaining in Turkish gestures that are associated with cultural traditions, such as
greeting elders by kissing their hand and placing it on the forehead to show respect

noticing words or expressions in Turkish that are not easy to translate into English because they
carry different meanings, for example, Ellerine saglik. Cok yagsa! Sen de gér! Gegmis olsun!

Create simple bilingual print or digital texts, such as captioned picture dictionaries, wall charts, labels for
the classroom or ID cards

[Key concepts: meaning, code; Key processes: comparing, matching, translating]
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Turkish Years F—10 Sequence
Elaborations

creating individual bilingual picture dictionaries

matching and sequencing words and pictures in English and Turkish to complete speech bubbles in
digital or print versions of short conversations or picture stories

creating bilingual labels for objects used in the classroom and at home

creating illustrated lists of words and phrases in Turkish and English which are similar in sound and
meaning, for example, polis, ambulans, doktor, spor, miizik, hobi

creating and performing short bilingual chants, songs and poems that move between Turkish and
English

Reflecting

Notice how using Turkish and English involves some different ways of communicating and behaving
[Key concepts: communication, culture, self, difference; Key processes: noticing, comparing]
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Elaborations

noticing which language they are more comfortable in and choose to use in particular situations, for
example, at home or on the phone with grandparents, at bayram or in the playground

identifying language or behaviours that fit well in their Turkish family or community context but not in
other contexts or situations, for example, kissing hands of older people and receiving spending
money during bayram

identifying gestures or body language that are used more often in Turkish than in English, for
example, raising the head to indicate ‘no’, tutting to indicate shock or upset, raising the index finger to
ask permission to speak in class

considering whether they feel different when using Turkish in the classroom to how they feel when
using it at home

reflecting on their impressions of cultural differences when viewing images, video clips, singing
songs, dancing or listening to stories from Turkish-speaking regions, responding to teacher prompts
such as Neyi farkettiniz? Neden éyle diistinliyorsun? Farkliliklari ve benzerlikleri nelerdir?

Identify themselves as members of different groups, including their family, community and school, using
simple statements, gestures and support materials

[Key concepts: self, family, community, communication; Key processes: identifying, describing]
(ACLTUCO011 - Scootle (')
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Turkish Years F—10 Sequence
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Elaborations

sharing information about their family background, such as their country or region of origin,
languages spoken at home and connections with extended family overseas, for example, Ben
Avustralyallyim/Tiirkiim. Tiirkge konusurum. Ailem Istanbul’dan geldi

creating self-profiles, using drawings and captions or photos to identify their membership of different
groups and communities, for example, home, school, friendship or sporting groups

identifying words or expressions in Turkish that they particularly associate with their sense of home
and ‘who they are’

designing a ‘class tree’ that reflects the linguistic and cultural diversity represented in their class

considering how they communicate with different friends and family members who speak different
languages

Understanding

Systems of language

Recognise and reproduce the sounds and spellings of Turkish-specific phonemes, /i/, /3/, 16/, /4/ Is/ and
/¢l and make connections between spoken language, alphabetic elements and written forms of the
language

(ACLTUUO012 - Scootle ()
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Elaborations

becoming familiar with the Turkish alphabet and writing conventions, for example, by identifying
sounds and spelling of specific phonemes, such as, /l/, /6/, /U/, I¢/, 13/, Is/ and comparing them with
English sounds

understanding that intonation patterns create different meanings, as in the distinction between
questions, statements and exclamations, geliyor musun? / geliyorsun / gelsene!

differentiating between vowel and consonant sounds

experimenting with sounds in onomatopoeic words, such as those related to animal sounds, Gdiridildi
(horoz), miyav miyav (kedi), méé (inek), hav hav (kbpek ), cik cik (kug); comparing with the
pronunciation of equivalent animal sounds in English

developing pronunciation, phrasing, syllabification and intonation skills by singing, reciting and
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Turkish Years F—10 Sequence

repeating words and phrases in context

Recognise parts of speech and frequently used words in familiar contexts and understand the basic
rules of word order in simple sentences

[Key concepts: sentences, grammar, patterns; Key processes: recognising, naming, applying]
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Elaborations

recognising the basic word order, subject—object—verb, and applying it in simple statements,
imperatives and questions, for example, Ali gel. Ali okula gel. Ali okula geldi. Ali okula geldi mi?

describing colour (mavi), size (biiytik/kiigiik) and shape (licgen), and recognising that adjectives
come before nouns

describing quantity, using cardinal numbers such as bir-yiiz and ordinal numbers such as birinci,
ikinci

using the ending -ler/-lar to express plurality, mainly with countable nouns, such as ¢ocuklar, 6rdekler

recognising question words and anticipating likely answers, for example, Kim? Ne? Nerede? Nereye?
Kimle? Ne kadar? Ne zaman? Nasil? Hangisi?

expressing affirmative and negative responses, such as evet, hayir, degil, dogru, yanhsg

learning how to use simple suffixes and subject and possessive pronouns, for example, ben/benim,
sen/senin, o/onun and evim/evimiz, evin/eviniz, evi/evleri

building vocabulary related to familiar environments, such as anne, kitap, kedi, and using cognates,
such as ey, okul, aile, hayvanlar

using prepositions to specify locations, for example, Ustiinde, altinda, yaninda, arkasinda, 6nlinde,
arasinda, saginda, solunda

describing actions using imperatives and simple verbs, such as otur, kalk, elini kaldir, kog, yiirt, gel,
git, oku, yaz

linking ideas using simple conjunctions, for example, ve, ile, ama

Understand that language is organised as ‘texts’ that take different forms and use different structures to
achieve their purposes

[Key concepts: text, meaning; Key processes: recognising, selecting]
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=l

Elaborations

understanding texts as different forms of communication which can be spoken, written, digital or
visual, can be very short, for example, tekerleme, bilmece, not, fikra, e-posta, or much longer, for
example, mektup, masal and hikaye

understanding that different types of texts have different features, for example, repetition and rhythm
in action songs and chants such as Komsu komsu, Yag satarim bal satarim, Portakali soydum

beginning to use metalanguage to talk about texts, for example, by identifying text types, such as
bilmece, tekerleme, masal, fikra, and describing typical features, for example, masal starts with Bir
varmis, bir yokmus, evvel zaman iginde ... and ends with Gékten (¢ elma diismiig, biri masali
anlatana, biri dinleyene, biri de blitiin iyi insanlara; tekerleme and bilmece both have rhymes and
rhythms

noticing how familiar texts such as poems or stories are sequenced and organised, for example, by
identifying titles, connections between pictures and texts, or familiar lines, as in dua (call to prayers),
23 Nisan siirleri ve dizeler/dértliikler, Resimlerle Atatiirk’iin hayati, Kelodlan resimleri ile bagliklar,
Bayram Glinl

Language variation and change

Recognise that different words, expressions and gestures are used by speakers of Turkish to address
and greet people in different contexts and situations

(ACLTUU015 - Scootle ()
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Elaborations

identifying different relationships between people by noticing how they speak to each other, for
example, in storybooks, real life conversations, puppet plays or video clips

understanding that different forms of Turkish are used by people in different contexts and
relationships, for example, the appropriate use of pronouns, sen and siz, and honorifics, Orhan Bey,
Ayla Hanim, Sayin, Hakan Agabey, Cengiz Amca, Ayse Teyze

understanding that interactions such as greetings vary according to time of day, occasion,degree of
familiarity and age of people involved, for example, glinaydin, merhaba, iyi aksamlar, Nasilsin? or
Nasilsiniz? Ne haber? Ne var, ne yok? Selam!

understanding that gestures used in greetings vary according to degrees of familiarity and
relationship, for example, kissing hands of elders and placing hands on the forehead

recognising the importance of using either formal or informal language in any context, for example,
never using first names when addressing elders, such as teachers or parents
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Recognise that different languages, including Turkish, borrow words and expressions from each other

[Key concepts: language change, word borrowing; Key processes: noticing, comparing, identifying]
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Elaborations

recognising that languages continuously change and borrow from one another

recognising that Turkish uses loan words from English, such as internet, TV, ceket, film and futbol,
and that English uses words from Turkish, such as yoghurt, coffee, horde, kiosk, turquoise

creating a class record of Turkish words used in English, such as doner kebab, shish kebab, yoghurt,
dolma, cacik, comparing how these words are pronounced in the two languages

noticing words that come from different languages that students use in their everyday lives

Role of language and culture

Understand that people use language in ways that reflect their culture, such as where and how they live
and what is important to them
[Key concepts: culture, meaning, language; Key processes: noticing, identifying, explaining]
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Elaborations

exploring the meaning of ‘culture’, how it involves visible elements, such as ways of dressing, eating
and dancing, and invisible elements, such as ways of thinking and valuing

recognising that there are words and expressions in Turkish that ‘belong’ to Turkish and not to
English, for example, Hos bulduk, Cok yasa, Sen de gér

noticing that some Australian terms and expressions only have meaning in the Australian context and
have no equivalent in Turkish, for example,’ the outback’, ‘bush tucker’, ‘Good on yaP’

noticing that using Turkish and using English involves different ways of communicating; considering
what this reveals about cultural values or traditions
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