The Australian
Curriculum

Subjects Vietnamese

Year levels Year 5

® AUSTRALIAN CURRICULUM,
C C C SSSSSSSSSSSS D
REPORTING AUTHORITY



Vietnamese Years F—10 Sequence

Years 5 and 6 Content Descriptions

Communicating

Socialising

Interact and socialise with peers and the teacher to exchange information and opinions related to daily
life, school, friends, leisure and social activities

[Key concepts: school, daily life, leisure, place; Key processes: socialising, sharing]
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Elaborations

interacting via different modes of communication such as text messages, emails or social media to
exchange personal information, express opinions, and agree or disagree, for example, Cudi tuan, téi
thich di boi hon hoc vé. Con ban thich lam gi? Téi thdy bai doc nay khé qua. Con ban thi sao? Toi
khéng nghi vay

sharing information and opinions with peers in class and in online communities about aspects of their
lives, such as being a member of the Vietnamese community in Australia, and sustaining
communication by asking questions, for example, H6m qua la Tét Trung thu, ban cé di xem mua lan
khéng? Tét Trung thu ndm nay té chirc & dau vay? C6 gi dac biét khéng? Lép minh c¢é bao nhiéu
nguoi di dw héi cho Tét? Ban cé biét & Uc, thanh phd hay tiéu bang nao déng nguoi Viét nhat khéng?

comparing routines, interests and favourite activities, using language associated with time, sequence
and location, for example, Téi di hoc vé lic 4 gio 30 phut /4 gio rudi chiéu. Toi thir Bay, téi thich xem
phim va nghe nhac sau khi lam xong bai tép

describing and elaborating on details of experiences or social activities with family and friends, for
example, Thir Bay vira qua la sinh nhat cta ba ndi, ca nha téi téi mirng sinh nhat ba

creating own versions of familiar texts, for example, cards for special occasions such as weddings, or
greeting cards such as postcards for imagined special occasions

Collaborate with peers in group tasks and shared experiences to make choices and arrangements,
organise events and complete transactions

[Key concept: negotiation; Key processes: making decisions and arrangements, transacting]
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Elaborations

engaging in shared activities that involve planning, collaborating and evaluating, such as performing
a Vietnamese item at a school assembly, or creating lanterns for Tét Trung thu
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Vietnamese Years F—10 Sequence

allocating and swapping roles in group activities, games and authentic or simulated transactions

planning and making arrangements for activities such as outings or performances, using expressions
related to place, time and numbers, for example, & déu, khi nao, bay gio kém 15 phat

creating and performing role-plays such as simple transactions that involve asking or giving price or
purchasing goods and services, for example, Bao nhiéu tién mét lit sita? M6t ki-I6 nho gié bao
nhiéu?

collaborating to decide on a menu for a class lunch, and negotiating items, prices and delivery with a
local restaurant, for example, Ban thich &n moén gi? Minh nén dat com hay mi xao? Co gia dac biét
cho 30 nguoi khéng? Khi nao minh muén ho mang dé &n t6i?

Engage in classroom interactions by asking and responding to questions and expressing opinions
[Key concepts: engagement, interaction; Key processes: responding, questioning]
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Elaborations

contributing to the development of a set of class rules, for example, Trong I6p hoc nay ching ta chi
néi tiéng Viét vi day la dip dé thuc tap mén tiéng Viét

asking and responding to questions, for example, Thuwa thdy, em lam chung véi ai? Thua cé, khi nao
em phéi ndp bai nay? Em chon cau A. Thuwa cb, em dbng y véi ban Ha

checking on one another’s progress during learning tasks or activities, using questions such as Ban
lam sdp xong chwa? Sao ban lam nhanh thé?

participating in class discussions and offering opinions on various topics, such as water and road
safety, a class recycling program or physical fitness and wellbeing

4

expressing opinions on classwork and school life, for example, Gi¢ hoc tiéng Viét vui qua! Bai thi toén
khé qua! Budi di cdm trai rat tha vi va bé ich. Phong vé sinh trurong minh rat sach. Cén-tin truong
minh ban dé &n ngon va ré

Informing

Locate, classify and compare information relating to personal, social and natural worlds from a range of
spoken, written, digital and visual texts

[Key concepts: place, media, private and public world; Key processes: listening, reading, viewing,
locating, classifying]
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Vietnamese Years F—10 Sequence

Elaborations

locating, classifying and summarising information from a range of sources, such as notices, results of
class surveys, announcements and reports, using memory tools such as tables, charts and concept
maps to organise and sequence information

collecting information from sources such as class surveys, online forums or blog posts about aspects
of Vietnamese culture at home, for example, ngay gié) and in the local community, for example, Tét
Nguyén dén, I Vu lan, gié t6 Hung Vwong

investigating aspects of life in Vietnamese-speaking communities overseas, for example, through
web-chatting with relatives in Vietnam to find out more about their own family’s origins, history or
circumstances

collecting and comparing information from a range of print and digital texts on topics related to
personal and social worlds, for example, how to balance schoolwork, hobbies and time with friends

locating information about geographical features in Vietnam and classifying them as natural (déng
Huwong Tich, vinh Ha Long) or constructed features (Vén Miéu, chua Mét Cot, chua Thién Mu, ldng
tam Hué)

Present ideas and information related to topics of interest in a range of formats, including digital
presentations, for different audiences

[Key concepts: audience, context, presentation; Key processes: presenting, relating]
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Elaborations

presenting information in graphs or tables in print or digital form, for example, results from a class
survey on preferred leisure activities, foods or idols; or statistics related to Vietnam and Australia,
such as population and physical size, climate, number and types of dwellings, pet ownership or most
popular leisure activities

explaining to others a procedure or practice, for example, community recycling, a recipe, fashion or
health-care tips, a tutorial on the rules of a sport or game, or instructions on keeping a pet

4

presenting information in a range of texts, including multimodal and digital texts, for different
audiences, for example, a recount of the Year 5 camp for a school newsletter, an invitation to parents
to attend the Year 6 information evening, or a review of the latest movie for peers

sharing information with peers or family members in Viethamese-speaking communities overseas, for
example, via a video clip or an online blog or wiki, introducing aspects of local culture, including
interesting places, people and lifestyle, for example, phuong tién giao théng, cuéc séng clia nguoi
thanh thj va néng thén, xa hdi da van héa

ACARA | The Australian Curriculum
The Australian Curriculum is licensed under Creative Commons. Page 4 of 12



Vietnamese Years F—10 Sequence

Creating

Engage with imaginative texts, including digital and multimodal, by identifying and describing key
elements such as themes, settings, characters and events

[Key concepts: morality, experience, interconnection; Key processes: expressing, explaining]
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Elaborations

identifying and describing key elements of an imaginative text, such as settings, characters and
events, by asking and responding to questions such as & dau? khi nao? ai? lam gi? nhw thé nao? tai
sao?, or by producing a profile of a character or a timeline of events

reading or viewing imaginative texts in print, digital or multimodal forms, such as poems, cartoons,
stories, folk tales or films, and performing scenes that illustrate aspects of a character’s attitudes,
personality or reactions, the story’s ending or the writer’s message

illustrating an extract of text by selecting images, for example, a picture, colour, symbol or emoticon,
to express the content, mood or key message of the text

participating in imaginative exchanges such as a role-play between characters from a story

Present, reinterpret or create alternative versions of imaginative texts, adapting events or characters to

[Key concepts: character, event; Key processes: re-creating, transforming, performing]
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Elaborations

creating the next scene, a new character or an alternative ending for Viethamese imaginative texts,
such as a folk tale, short story, drama or film

creating and telling a story in the form of a photo slideshow, using modelled language and speech
bubbles, captions or other visual/audio aids to enhance effect

producing and performing short scripted plays to retell a traditional folk tale in a modern context

composing and participating in imagined interactions with characters from familiar texts, for example,
a conversation between characters, or meeting a character from a Vietnamese story or film for the
first time

Translating

Translate and interpret texts from Vietnamese into English and vice versa, noticing which words or
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Vietnamese Years F—10 Sequence

concepts are easy or difficult to translate
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Elaborations

identifying words or phrases that are hard to translate, for example, food items (banh chuwng, banh
tét, banh xéo, phd) or traditional customs (cting éng ba, xin xdm, coi ngay, coi tudi), and explaining
possible reasons for difficulty of translation

translating and interpreting a range of simple texts, including idioms, from Viethamese into English
and vice versa, and developing strategies to deal with words that are difficult to translate, for
example, tién hoc 1€, hau hoc vdn, gan muvc thi den, gan dén thi rang/séng, &n véc hoc hay

translating words and expressions in familiar texts, including multimodal and digital texts, such as
greeting cards, menus, road signs or story titles, and considering how meaning may be interpreted
from a different cultural perspective

comparing own translations of simple texts with peers’, commenting on differences between versions
and collaborating to develop a whole-class version

exploring diverse ways in which meaning is conveyed in Viethamese and English, such as multiple
meanings of words, for example, ‘old’ may be translated as gia or ci, ngon as ‘tasty’, ‘delicious’,
‘mouthwatering’, ‘scrumptious’ or ‘rich’, and comparing synonyms for verbs, for example, ‘running’,
‘sprinting’, ‘dashing’, ‘jogging’ and chay nhanh, chay vut, chay bJ

examining the risks of literal (word-for-word) translation when translating expressions, idioms and
proverbs, for example, ‘An eye for an eye’ should not be translated as M¢t con mé&t cho mét con mat
but as An miéng tré miéng

Produce a range of bilingual texts and resources for their own language learning and for the school
community such as posters, menus, recipes or stories, including multimodal and digital forms

[Key concept: linguistic landscape; Key processes: translating, designing]
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Elaborations

creating parallel lists of informal Vietnamese and English expressions for everyday interactions with
teachers, friends and family in print and digital modes

making and using bilingual resources for language learning, such as glossaries or personal
Vietnamese—English and English—Vietnamese print and digital dictionaries

producing glossaries of cultural terms in English and Vietnamese to inform Vietnamese and
Australian visitors about events in each country, such as Australia Day, Anzac Day, Christmas/New
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Vietnamese Years F—10 Sequence

Year celebrations or Moon/food/boat racing festivals, and explaining culture-specific elements
AA

composing bilingual resources for the school community, such as posters for class or school
performances, displays or events, for example, Ngay hdi Thé thao (Sports Carnival), Ngay héi Pa
van hoa (Multicultural Day), a translation of the school canteen menu into Vietnamese, or a virtual
tour of the school with signs, notices, labels and short comments in Viethamese and English, for
example, Thuw vién (Library), Héi trirong (Hall), Hay gilr im Iang! (Be quiet!), Xin vui long bé rac dung
ché! (Please do the right thing!)

creating subtitles for short video clips or slideshow presentations of intercultural experiences to share
with the school community, such as going on a holiday, attending a wedding ceremony, giving or
accepting a gift, or informing Vietnamese peers and community of school or cultural events

Reflecting

Reflect on their experiences of interacting in Viethamese- and English-speaking contexts, and discuss
adjustments to language and behaviours made when moving between languages

[Key concepts: society, background, belonging; Key processes: comparing, explaining]
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Elaborations

explaining adjustments they make when moving between English- and Vietnamese-speaking
contexts, for example, adjusting the way they communicate to adults and authority figures in
Vietnamese by using ‘please’ (Da, phai. Thuwa bac), or the use of different introductions depending on
the participants, such as using Thwa ba me, day la Nam, ban con to introduce friends to their parents
and D4y la Hai, ban téi to introduce friends to each other

identifying adjustments they make when interacting in an Australian-English context, for example,
using different forms of address, or different ways of showing politeness, and discussing why these
adjustments are appropriate

reflecting on instances when moving between Viethamese- and English-speaking contexts has felt
comfortable, awkward or difficult and explaining why this might be the case

discussing the ways they communicate with Vietnamese speakers, for example, making appropriate
eye contact, allowing for personal space, and making language choices to show respect to elderly
people, parents and teachers; and drawing comparisons with the ways they communicate with
English speakers

Reflect on how own biography, including family origins, traditions and beliefs, impacts on identity and

discussing]
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Vietnamese Years F—10 Sequence
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Elaborations

discussing how having a Vietnamese background influences who they are and how they interact and
behave in different contexts

identifying aspects of personal identity such as age, gender and social status that are important when
interacting in Vietnamese-speaking contexts

identifying key influences on their sense of identity, such as their family origins, traditions and beliefs
and significant events, for example, Ra ngoai duong con phéi I& phép dé nguoi ta dirng cuwdi ba me
khéng biét day con. Nguoi lich su/cé vén héa/céd gido duc khéng bao gicr chiri thé hay néi bay

exploring how they communicate with one another, their teachers and families, noticing whether they
see themselves differently in different contexts, for example, Khi n6i chuyén & nha téi cadm thdy minh
la nguoi Viét. Khi néi chuyén & truong téi cdm thay minh la nguoi Uc

Understanding

Systems of language

Recognise and apply features of intonation and pronunciation and writing conventions used in different
types of texts and contexts

(ACLVIU151 - Scootle ()
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Elaborations

applying basic pronunciation rules, including adding or changing tone markers, initial consonants or
vowels to form new words, for example, budi, cubi, dudi, tudi, chudi

understanding and reproducing Vietnamese words with different tone markers, and understanding
that pitch changes affect the meaning of a word, for example, thwrong, thuong, thudng, thurong

understanding the variability of sound—letter matches and distinguishing between similar sounds such
as ch and tr, s and x (chai/trai or song/xong)

exploring Viethamese sounds such as heterographs, for example, giai and dai, day and gidy, and
homonyms, for example, ban (ban bac) or ban (cai ban)

analysing Vietnamese pronunciation and intonation, for example, Anh an trwra chwa? Anh chuwa an
trira? and Anh chuwa an trwa
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Vietnamese Years F—10 Sequence

applying Vietnamese spelling rules, for example, k, gh and ngh only go with i, e, and é (kién, ké, ké,
ghi, ghe, ghé, nghi, nghe, nghé)

comparing Viethamese words that end with i and y, and identifying words that are commonly
misspelled, such as fai and tay, mai and may, ngai and ngay

using appropriate punctuation in writing, including commas, full stops, question marks, semicolons,
colons, inverted commas and exclamation marks

Understand and use basic grammatical structures and explore a range of nouns, adjectives, adverbs,
verbs and conjunctions, to express opinions, actions and events in time and place

(ACLVIU152 - Scootle ()
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Elaborations

applying basic sentence structure in spoken and written texts, for example, subject + predicate, and
understanding the grammatical function in sentences of adjectives, nouns, verbs and adverbs

using different types of compound words, for example, nha ctra, dwong phd, truong I6p, anh chi em,
and understanding how they are formed, for example, trirong + hoc< = trirong hoc; hoc + hanh = hoc
hanh

using adverbs and adjectives to expand and elaborate meaning in sentences, for example, (hat) hay,
(hoc) gidi, (lam viéc) nhanh nhen/chdm chap and (nguoi con) ngoan ngodn/cé hiéu, (c&n phong)
sach sé/ngén nap

exploring a range of comparative and superlative forms of adjectives, for example, dep, dep hon, dep
nhéat

extending vocabulary by learning and using reduplicative words, for example, nho nhé, to to, do dé

exploring and using synonyms, for example to, I6n, nhd, bé, siéng ndang, chdm chi, and antonyms, for
example, t6t # xau, méi # ¢, ngay # dém, néng # lanh, hién # di, giau # nghéo

expanding use of verbs to express actions, for example, Téi choi da banh, and feelings, for example,
T6i cdm thay vui khi duoc ¢6 khen; and imperative forms, for example, Im Idng! Nghe ¢é gidng bai!

using conjunctions to link words, phrases or sentences, for example, va, vdi, hay, tai vi, hodc, tuy,
nhung

Understand the structure and language features of familiar texts such as recipes, recounts, narratives,
procedures, emails and stories, recognising that linguistic choices depend on purpose, context and
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Vietnamese Years F—10 Sequence
audience

[Key concepts: genre, language features; Key process: exploring]
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Elaborations

identifying and comparing the language features of different text types, such as descriptive language
in narratives or persuasive language in advertisements, and making connections between these
features and the purpose of the text, for example, the use of descriptive language to entertain, or
emotive language to persuade

identifying the context, purpose and audience of a range of imaginative, procedural, persuasive or
informative texts, such as stories, recipes, advertisements and news reports

identifying the context, audience, purpose and structural features of short familiar texts in
Vietnamese, such as messages, notes, signs, instructions, personal emails/letters, diary entries/blog
posts, advertisements, announcements, recipes, stories, songs and poems

recognising structural features of familiar personal, informative and imaginative Vietnamese texts, for
example, dates on diary entries and letters, greetings in emails or conversations, and titles of stories

discussing ways in which different sets of vocabulary are seen in different contexts, for example, the
use of imperatives in a set of instructions (Ptng Ién! Ngdi xuéng! Mé& tap ra! Nghe va lap lai), the
frequent use of time and place markers (ngay xtra ngay xwa, hém qua, hém nay, ngay mai, tuén téi)
in narratives, the types of adjectives (dep, tét, bén, tién loi) seen in advertisements, and personal
pronouns (6ng, ba, téi, anh, chj, em) in everyday conversations

understanding how to create textual cohesion by using elements such as adverbs of sequence for
example, thir nhét, thir nhi, truéce tién, ké dén, réi, sau cung, and conjunctions, for example, va, vdi,
hay, hodc, vi, nhung, to sequence and link ideas

Language variation and change

Understand that _I_g_n_g_y_gg_g_ is used differently in different contexts and situations, for example, at home,
at school, at the market or at the doctor’s surgery
[Key concepts: variation, context; Key processes: analysing, explaining]
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Elaborations

discussing with peers how they vary language use when communicating with people in different
contexts, such as talking to a teacher, chatting with friends or going shopping, for example, Thwa cé,
cho em nép bai tré mét ngay duoc khéng a? Lan nay, chirng nao cé bai kiém tra tiéng Viét? Chao cé,
& day c6 ban tu dién tiéng Viét khong?
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Vietnamese Years F—10 Sequence

identifying ways in which tone and body language vary in daily interactions depending on context, for
example, the same sentence may be spoken in a different tone (friendly/unfriendly,
respectful/impolite) and body language may change according to the setting (serious/interactive in
the classroom, casual/friendly in the playground, relaxed at home/careful in the street)

explaining variations in aspects of language use such as tone, gestures, word choice or sentence
structure in various situations and contexts, for example, interactions between customer and
salesperson, doctor and patient, tour guide and tourist

identifying specialised language used in specific contexts, for example, at the market (gia bao nhiéu,
tra gia, mac, ré, giam gia, hang tét/xau) or at the doctor’s surgery (bi cdm, ho, nhirc ddu, chéng mét)

recognising differences in language use between class presentations and everyday conversations,
such as Xin chao cé va cac ban versus Lan ne/E Lan, khde khéng?

Explore how the Vietnamese language has changed over time and how it has been influenced by

dialects and accents across regions of Vietham

[Key concepts: regional variance, language exchange; Key processes: exploring, connecting]
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Elaborations

recognising ways in which the Vietnamese language has changed over time, for example, the
romanisation of the writing system, the declining use of Sino-Vietnamese words such as quéc ky and
s phu, and the increasing use of English words such as ‘OK’, ‘jeans’, ‘shopping’ and ‘hello’

AA

recognising and understanding new and borrowed words, phrases and concepts that have been
created or incorporated as a result of contact with other cultures, for example, kimono, koala, sushi,
pizza, mi Y (pasta), banh mi kep thjt (hamburger), thirc &n nhanh (fast food)

understanding that Vietnamese has different dialects, such as Southern, Central and Northern
Vietnamese, for example, mé/me (mother), ba/bé (father), dira/thom, khém (pineapple)

AA

distinguishing between the three main dialects in Vietnamese, for example, noticing that the Southern
and Central Vietnamese dialects have fewer tone markers in spoken language than the Northern
Vietnamese dialect

exploring the expansion of vocabulary in the Viethamese language due to the influence of regional
dialects, for example, Southerners have adopted some Northern words (ba me) and vice versa (cu
lan)

Role of language and culture
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Understand that language use is shaped by the values and beliefs of a community
[Key concepts: social norms, values, attitudes; Key processes: understanding, reflecting]
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Elaborations

discussing connections between the Vietnamese language and cultural beliefs, for example, con sé
hén, sé dep, ngay tot/tét ngay

understanding that Vietnamese values and beliefs influence language choices, for example, the use
of family terms such as chd, bac, c¢é or di instead of first names reflects the importance of family in
Vietnamese culture

discussing the meaning of ‘culture’, how it involves visible elements such as language, symbols, food,
national costumes and dancing, and invisible elements such as values and beliefs, including respect
for the environment; and comparing these visible and invisible elements of Viethamese culture to
other cultures of the Asia region

M+

making connections between language and culture, such as vocabulary and expressions related to
people, lifestyle and the environment, for example, con réng chau tién, khéo &n thi no, khéo co thi
am, troi ndng tét dwa, troi mua tét lua
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