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Arabic Years F—10 Sequence

Years 5 and 6 Content Descriptions

Communicating

Socialising

Socialise and maintain relationships with peers and the teacher by sharing information about their
personal experiences and social activities

[Key concepts: relationships, experiences; Key processes: describing, listening, comparing, explaining]
(ACLARC137 - Scootle (')
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Elaborations

exchanging information about everyday experiences, for example,
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describing friends and family members, including physical appearance and personal
characteristics/qualities, for example,
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sharing feelings about weekend activities, using different modes of communication such as text
messages, email or social media, and giving reasons for choices made, for example,

dan 8 aledly el tranll o gy s gall Lan pmal tasdaad) ) lile ae candl Ao sl Alkaadl 3 ¢ me Guil) ol ol 0
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e

recounting experiences with family and friends in a variety of ways, for example, in conversations,
diaries or digital presentation

Ol sl Aina ) A o) sy cilS faian SOl A S laipadl G Tana Lald AT s ol scanial) ) ille aa da ) caad
Lee

Collaborate in group tasks and organise shared experiences that involve making suggestions and
decisions and engaging in transactions

[Key concepts: organisation, transaction; Key processes: negotiating, explaining, advising, making
choices]

(ACLARC138 - Scootle (')
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Elaborations
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Arabic Years F—10 Sequence

making collaborative decisions and arrangements using expressions for counting, ordering and
organising ideas, for example,

g 2o S panmins Al g e shaal) o i 381 8 Cun g 3 2y ¢ guall el g Aall 8

engaging in transactions by asking for and providing information, such as giving prices and asking for
goods and services, for example,
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making suggestions and choices in the allocation of roles and explaining the reasons for such
choices, for example,

sl 8 Ll o ST o canl Y e (55 50 Samdaal) 8 Qo) 50 2205 Y 13lal Saleall ol 55 Y 13kl scplall ) ST o)) Gl U
MQ‘)}J:}‘Y e‘y“)_pggh';

creating displays, presentations or performances for family, friends or the school community to
showcase their progress in learning Arabic

Interact in classroom activities, such as creating and following shared rules and procedures, expressing
opinions, and asking for and providing clarification

[Key concepts: attitude, values, roles, responsibility; Key processes: expressing, sharing, requesting,
clarifying, planning]

(ACLARC139 - Scootle (')
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Elaborations

contributing to classroom activities by providing suggestions, such as for developing rules for a
bilingual classroom, for example,

& omai ¥ sl b elg pn O Jas da il 8 alaaldl 1) caad) el Gl Ul 3alY 6l ) 50 i) gaanll o yin) dadeall aain
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expressing opinions about procedures and experiences, for example,

2 e DY lada) c;.\aﬁelw‘ §CA8 o S Lo ¢ash olaiey) tcamia aal gl 134

asking for and providing clarification, for example,

3y small il Alaa) ST SN Ciad 5 ) guall poda s aall Saiali 13l $2IU Alaad) ST o 95 saall pual 4
giving advice and sharing ideas with peers about biliteracy development and learning strategies, for
example,

il 3 I arias o = 581 €5 AN (e Juadl LI 038 ¢ sindl ana iS5 of JuadlY)

ACARA | The Australian Curriculum
The Australian Curriculum is licensed under Creative Commons. Page 3 of 12



Arabic Years F—10 Sequence

Informing

Listen to, view and read a range of texts to locate, classify and organise information relating to social
and cultural worlds

[Key concepts: time, place, media, culture; Key processes: listening, viewing, reading, selecting,
organising]

(ACLARC140 - Scootle (')
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Elaborations

identifying and classifying information in texts such as advertisements, conversations, brochures and
announcements, and sharing the information with others in a different format, for example,
presenting a chart of favourite television programs or computer games

Lol A g V) QlalY) Juzadl ¢ o Aliadall G g yCIY) il 6 el cand ¢ mali g Jiadl ¢ a0 Jumdall g0 3300 pmals i

reading texts and extracting key points relating to a range of topics, for example, social activities for
young people in the local community, and discussing information with peers, using expressions such
as

Ll o2a HUaa¥) A8 ¢ 5la 5 Ko aladl 138 Capall d3a 5 5L aLY) 28 ikl
U a5l G i a5 3l ) i) Camit puialy 1) (2l ) a5 pla ) S Al ) () gamg il

reading, viewing and listening to a variety of texts to collect and organise information about an Arabic
cultural event or celebration, such as 4l Jf 4kl 2e¥I in a digital display for the class or school
community

identifying and comparing perspectives on cultural aspects of lifestyles in different Arabic-speaking
communities as represented in spoken and written texts, for example,

Leans aeall (K15 alas Baall eV G i ddaall 5y 5all

Convey ideas and information on topics of interest and aspects of culture in different formats for
particular audiences

[Key concepts: audience, context, lifestyle; Key processes: using, transposing, summarising]
(ACLARC141 - Scootle (1)
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Elaborations

presenting information or ideas in multimodal texts for a particular audience, such as a virtual tour of
the school or neighbourhood for a sister school in an Arabic-speaking community overseas

creating a performance or interactive display to inform younger children about the benefits of
maintaining Arabic language

conveying information relating to significant people, places or events in Arabic-speaking communities
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Arabic Years F—10 Sequence

through different text types, such as a poster for a concert, a profile of a famous Arabic-speaking
actor or a digital guide to a place of interest

preparing and giving simple oral or visual presentations on aspects of their personal world, such as a
timeline of growth and change, or family celebrations of birthdays and other special occasions, for
example,

any Jiiaf (b e (3l fu e e (B (530 e 5 Ll il (8 251 ga Ul 6l i aad (g e s W i ) il 35l 8 il
S e b ol (A 1) 2 e (B 2

presenting key ideas relating to aspects of lifestyle in the local community, using graphic organisers
to convey information in particular ways, for example, to show priorities (list/table), compare statistics
or ideas (Venn diagram), or highlight frequency (graphs)

a5 Al Ailally DAY aae 5 45 ySIY) el 6o ) juial g Ay pudl Y SLal) dhanall 4 ) 5 jum duzaly )

Creating

Share responses to a range of imaginative texts, including multimodal and digital texts, such as

making connections with own experiences and feelings
[Key concepts: connection, feelings; Key processes: interpreting, expressing, explaining, comparing]
(ACLARC142 - Scootle (')
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Elaborations

listening to and viewing imaginative texts in print, digital and multimodal formats, such as cartoons,
folk tales and fables, and sharing opinions or feelings about ideas, events and experiences, using
expressions such as

688 il A L Aalll @l giae ye 5 dlea duaill 5 il Fluaall s cpall o3le dal aal Y eyl el s UL e e lad da ) slaia
&u\jﬁwﬁﬂg)ﬂ\cw\u

responding to questions about characters in different types of imaginative texts, such as films or
cartoons, by listing words or expressions associated with the character’s personality and explaining
how they can or cannot relate to them, for example,

O b el ¢ ysa Ul L jiud ) e Ladl W5 psa sy il ail 6el3S U 5 Canlll Cany 5 6 nadd Jie alill 8 o )l dpends
ool DS pand 5 Ala U5 Al LSy T 4 skl ) s

comparing favourite characters or events in imaginative texts such as cartoons, stories or digital

games, using expressions such as

aaisaal s S LY Hue dinia oo dadl) 8 dpadd Juadl (6 AV Lalll (e Caraal Laadll o386 S e S (e s 81 J5Y) e S
Gaine 4 juew A gaie Luadd Cal daseli, ol

discussing key messages and cultural elements in imaginative texts, such as the moral of a
story/fable, an idea or value in a song, or the qualities or behaviour of a character
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Arabic Years F—10 Sequence

Create and perform imaginative texts in print, digital or online formats, such as songs, stories, video

clips or short plays, based on a stimulus, concept or theme

[Key concepts: imagination, creativity, expression; Key processes: composing, performing, imagining]
(ACLARC143 - Scootle (')
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Elaborations

creating own imaginative texts based on characters, settings and events in familiar stories for own
and others’ enjoyment and interest

creating individual or collaborative poetry, such as an acrostic poem or rap, experimenting with rhyme
and rhythm

creating, performing and filming own imaginative texts in print, digital or online formats, such as a
commercial for a new product, a short video clip of a role-play, or an announcement about an event

creating and performing alternative versions of known songs or short plays by creating new lyrics or
dialogue and experimenting with voices and actions to convey different moods and feelings

Translating

Translate and interpret texts from Arabic into English and vice versa for peers, family and community,
and identify words and expressions that may not readily correspond across the two languages

[Key concepts: correspondence, interpretation, audience; Key processes: translating, comparing,
explaining]

(ACLARC144 - Scootle (1)
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Elaborations

identifying words and expressions in Arabic and English that cannot be readily translated, clarifying
meanings and explanations, for example, ¢ <ilS lua flal el liale 1358 38

interpreting Arabic expressions in familiar texts such as greeting cards, menus and stories, and
considering how these expressions reflect aspects of Arabic language and culture

translating texts such as public signs, advertisements and food packaging from Arabic into English
and vice versa, for example, ‘no parking’, ‘no dogs’, ‘no-smoking zone’, (sl e giaa SO €5 giaa gl 5l
¢ s, to identify differences in elements of language structure and vocabulary use

creating Arabic versions of school signs, notices and class rules, considering why some words and
expressions require flexibility in translation, for example, ‘the oval’, ‘the office’, ‘the canteen’, ‘out of
bounds’, ‘no hat, no play’

Al bz genn e calll cdihaiall o2 & Caalll & sien P jaell Ko/ Caiaiall 6 a1 e taalall
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Arabic Years F—10 Sequence

Produce bilingual texts and resources such as displays, instructions and newsletters for own learning

and for the school community, identifying cultural terms in either language to assist meaning

(ACLARC145 - Scootle ()
B x € &% %

Elaborations

designing bilingual texts such as a poster for a class or school assembly performance, or a
newsletter about a sports carnival or school event

using bilingual dictionaries and electronic translating tools to create bilingual texts such as captions,
menus and timetables, comparing own version with peers’ and identifying differences in translation

creating parallel lists of informal Arabic and English expressions for own use in everyday interactions
with friends and family

creating bilingual texts, such as songs, a board game, a web page for recipes or an instruction
manual for a game, identifying and labelling culture-specific terms to support understanding

Reflecting

Reflect on their experiences of interacting in Arabic- and English-speaking contexts, discussing
adjustments made when moving between languages

[Key concepts: biculturality, meaning, context, belonging; Key processes: comparing, explaining]
(ACLARC146 - Scootle (')
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Elaborations

explaining changes they make when moving between English- and Arabic-speaking contexts, for
example, adjusting the way they communicate to adults and authority figures in Arabic by using
Ssa )l tellad (40 tcinan or how they use different introductions depending on the audience, such as
USING 4wl (e i adu 138 ¢ A L 3Y0 to introduce friends to their parents and b jale 134 ¢Jlas ¢Jale
1l to introduce friends to each other

identifying changes they make when interacting in an Australian-English context, for example, using
different forms of address, or different ways of showing politeness, and discussing why these
adjustments are appropriate

reflecting on instances when moving between Arabic- and English-speaking contexts has felt
comfortable, awkward or difficult and explaining why this might be the case, for example, translating
to parents what the teacher is saying, helping an elderly person who cannot speak English find the
bus stop

discussing the ways in which they communicate with Arabic speakers, for example, making
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Arabic Years F—10 Sequence

appropriate eye contact, allowing for personal space, and respecting elderly people, parents and
teachers, and making comparisons with the ways in which they communicate with English speakers

Reflect on how own biography, including family origins, traditions and beliefs, impacts on identity and

discussing]
(ACLARC147 - Scootle (')
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Elaborations

discussing how their Arabic cultural heritage influences who they are, how they think about things and
how they interact and behave in different contexts

identifying aspects of personal identity such as age, gender and social status that are important when
interacting in Arabic-speaking contexts and may be understood differently in Australian cultural
contexts

identifying key influences on their sense of identity, such as their family origins, traditions, beliefs and
significant events, for example,

el elBaall il ccd) 5 A jaall 8 A ikl @y dlele (5 A ) 5 calalad) GAlladl o) a1 aae Al Ay i oY Sl oS
Lyl g g Sl 8 el 8 aadius ) <l jaall Gailud) delaiay!

exploring how they communicate with one another, their teachers and families, noticing if there are
any changes in the way they see themselves in different contexts, for example, a family celebration, a
school concert, or the birthday party of a non-Arabic-speaking friend

Understanding

Systems of language

Understand patterns of intonation and pronunciation, including the way vowels soften and extend
sounds, and apply appropriate conventions to their writing

[Key concepts: sound systems, application, writing systems; Key processes: analysing, applying]
(ACLARU148 - Scootle (1)
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Elaborations

understanding that vowel marks influence the way words are pronounced, for example,

Lo el a5 G y2al) Aalidl) ST Pl ES]

discriminating between the use of alif, waaw and yih as either consonants or long vowels in words, for
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Arabic Years F—10 Sequence

example,

Laleall o gl Jly/slass 33 e a2l Qs

applying pronunciation rules when speaking and reading aloud, for example,

oo/l ] g [3 ALy shall 5 Ada s yall ¢l 55 ) sl el 5 ¢ Gy 5ll 5 Bl g 3]l ¢

recognising the different ways of pronouncing the long vowel |, for example, % s sl ¢3¢ ¢l and
writing the long vowel ¢, for example, J s Be) 8 ¢e &

applying phonic knowledge to spell unfamiliar words, for example,

o b ST euin

applying accurate spelling in familiar words, phrases, sentences and texts

adjectives and adverbs to construct simple sentences

[Key concepts: grammar, syntax, vocabulary knowledge; Key processes: applying, explaining,
understanding]
(ACLARU149 - Scootle (')

= Gy
Elaborations
applying rules of past tense verb conjugation to describe past actions and events, for example,

1Al aa ccala€ ) o €CS s e d el ey i Cadl &S U

producing complex sentences using present tense verb conjugation, for example,

18y 5alS () saleall dlaila cand) Cadan 8 aelud ¢ sad J< 5500 Jusy o 9330 Walada el

expressing negation in complex sentences, for example

O tal 0Tmia slake s2ic (pud alll o3a caall o )i Y

using the imperative form of verbs to address different people and groups, orally, such as in
speeches and presentations, or in writing, such as in a group email, for example,

1o oAlE Y tapaall 1518 clina |58 HLE U 6Ll yid Calati a0 (3 @)L Lagans | gllas
understanding gender and number agreement between nouns and adjectives, for example, 2l Qs
8uS Y gl i ¢ Aapa Y gl oyl $ALE Baa) 5 Al shlle S 5 e fad ) i€ A (e ) using irregular adjectives
to describe number, shape and colour, for example,

d:}klum ‘@‘)A ¢alfia “)jhdsﬁ‘;\‘)mbw ‘Hi#‘)ﬁiuqnééc\)u&;ﬂ;‘uM:ﬂ\@@m‘ &,'_\:\j ‘é}%{\&ﬁﬂ\@&)ﬁ
describing a relationship using a possessive pronoun for singular and plural third person, for example
Ll Lol () aaiosi olia €1 5 ) Cony s
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Arabic Years F—10 Sequence

using conjunctions (i) to make comparisons between people or actions, for example, 2525 Gra JlS
3 les eansi elile Loty Guiill Canli ol ¢ 532 (2 ()3l Ly and to link ideas and sentences, for example, <l ¢

using adverbial phrases to expand on ideas and elaborate on information related to feelings,
attitudes and abilities, for example

AJ:\.\SB\‘);J&_\L;J\‘;ASL“@\ ‘hwﬂgﬁw‘)ﬂ\c)ﬁge&uﬂ ‘B)ﬂﬁz\sﬂ.\ﬁw\

understanding and applying rhetorical questioning techniques in oral and written interactions to
provoke thought and response, for example, € sisae Sl e caalll Gy ¥V L (ga $0llXS

building compound sentences to express opinions, preferences or reasons, for example

Explore the structure and language features of spoken and written Arabic texts, such as news reports

context and audience

[Key concepts: structure, coherence, textual features; Key processes: connecting, applying]
(ACLARU150 - Scootle (')
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Elaborations

identifying the purpose, context and audience of a range of familiar texts, for example, fairy tales,
songs, poems, short plays and video clips

listening to, reading and viewing different types of texts with a common topic and comparing features,
for example, examining a print report, a television report and an internet announcement about an
accident and discussing how the different features of each text combine to make similar meaning

discussing key features, audience and purpose of different types of texts, for example, a shopping list
serves as a reminder to self of items to be purchased, whereas a permission note seeks permission
from another person to do or have something

making connections between the degree of formality of a situation and the form of Arabic used, such
as the use of colloquial Arabic in informal spoken texts and of Modern Standard Arabic in formal
spoken situations and in written texts

analysing how different types of texts create specific effects by using particular aspects of language,
for example, superlative adjectives and imperative verb forms in advertisements designed to
persuade customers

Language variation and change

Explore how language use differs between spoken and written Arabic texts, and depends on the
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Arabic Years F—10 Sequence

relationship between participants and on the context of the situation
[Key concepts: language, variation, context, relationship; Key processes: observing, explaining]
(ACLARU151 - Scootle (')
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Elaborations
understanding the importance of using appropriate forms of address when interacting with different
people, for example, the use of 4l AA ta1 S ac (el jian Cpva ae L) JIK ¢ yue B ¢ s 3l faale 3w with
adults, both close relatives and strangers

recognising how language use reflects the mood, feelings, attitudes or relationships of the people
involved, for example,

SOV o 53 13l calas 145 5 50 Jsanal) e Jhai ol L)

experimenting with different vocabulary and language structures in Modern Standard Arabic, and
making comparisons with Arabic dialects spoken by themselves and peers, discussing similarities and
differences

comparing spoken and written texts, for example, a spoken and a print advertisement, or a spoken
conversation and an email, and explaining how mode relates to linguistic structures and features and
how this affects meaning

recognising differences in language use between class presentations and everyday conversations

explaining why different forms of Arabic are used depending on the context of communication, such
as the use of Modern Standard Arabic when communicating with people with different dialects or with
the teacher in the classroom, compared with the use of colloquial Arabic at home

Explore the origins of Arabic and how it has been influenced by and influences other languages

[Key concepts: language, change, borrowing; Key processes: reflecting, selecting, connecting]
(ACLARU152 - Scootle (")
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Elaborations

recognising that the Arabic alphabet has similarities with the Aramaic alphabet system (alpha being
the first letter, and beta the second), and that the Arabic ordering system ¢zl is based on the
Aramaic alphabet

understanding that many words in Arabic are borrowed from indigenous languages of the Arabic-
speaking world, such as Assyrian, Aramaic and Syriac, Phoenician and Berber, for example, o ¢
S frans 6 SIS foimi ¢ sl (i ¢old ¢ sal 621 <23 | and regional languages such as Persian, Turkish
and Kurdish, for example, e hw @l s ¥ 50 il 5

exploring the meaning of famous names of people and places and reflecting on their origin and on
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Arabic Years F—10 Sequence

naming systems, such as

¢ gm0l tha ga fand Cu €l sas 0 ya ¢

investigating the influence of Arabic on other languages such as Berber, Kurdish, Amharic, Tigrinya,
Persian, Pashto, Urdu, Punjabi, Portuguese, Sindhi, Tagalog, Turkish, Spanish, Hindi, Swahili, Somali,
Malay and Indonesian, for example, the Arabic word for ‘book’ < is used in most of the languages
listed

AA

identifying languages that were derived from Arabic, for example, Maltese and Nubi

Role of language and culture

Explore how language use reflects particular value systems, attitudes and patterns of behaviour by
comparing ways of communicating across cultures
[Key concepts: values, attitudes, behaviour; Key processes: exploring, describing, comparing]

(ACLARU153 - Scootle ()
B €@ &% = &

Elaborations

describing own and others’ ways of communicating, and identifying aspects that reflect traditions,
values and practices in Arabic-speaking communities

exploring words or expressions commonly used in informal interactions in the Australian context, and
interpreting or explaining them for young Arabic speakers, for example, ‘mate’ or ‘fair dinkum’

noticing similarities and differences between own ways of communicating and interactions between
young Arabic and English speakers in different contexts and situations, for example, expressions of
politeness or turn-taking in conversations, and reflecting on the influence of culture on language use
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