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Arabic

Years F–10 Sequence

Years 5 and 6 Content Descriptions
Communicating
Socialising
Socialise and maintain relationships with peers and the teacher by sharing information about their
personal experiences and social activities
[Key concepts: relationships, experiences; Key processes: describing, listening, comparing, explaining]
(ACLARC137  Scootle )

Elaborations
exchanging information about everyday experiences, for example,
ﻣﺎﺫﺍ ﺗﻔﻌﻝ ﺑﻌﺩ ﺍﻟﻣﺩﺭﺳﺔ؟ ﻣﺗﻰ ﺗﺄﻛﻝ ﻁﻌﺎﻡ ﺍﻟﻌﺷﺎء؟ ﺃﻳﻥ ﺗﻠﻌﺏ ﺍﻟﺭﻳﺎﺿﺔ؟
ﺑﻌﺩ ﺍﻟﻣﺩﺭﺳﺔ ﺃﻟﻌﺏ ﻛﺭﺓ ﺍﻟﻘﺩﻡ؛ ﻓﻲ ﺍﻟﺳﺎﻋﺔ ﺍﻟﺛﺎﻣﻧﺔ ﺃﺫﻫﺏ ﺇﻟﻰ ﺍﻟﻧﻭﻡ؛ ﻭﺃﻧﺕ ﻣﺗﻰ ﺗﻧﺎﻡ؟
ﺕ ﻫﻝ ﺗﻘﺭﺃﻳﻥ ﻗﺑﻝ ﺍﻟﻧﻭﻡ؟
ِ ﺃﻗﺭﺃ ﻗﺻﺔ ﻗﺑﻝ ﺍﻟﻧﻭﻡ؛ ﻭﺃﻧ
describing friends and family members, including physical appearance and personal
characteristics/qualities, for example,
ﺃﻣﻲ ﺇﻣﺭﺃﺓ ﻁﻭﻳﻠﺔ ﻭﺭﺷﻳﻘﺔ؛ ﺗﺣﺎﻓﻅ ﻋﻠﻰ ﺻﺣﺗﻬﺎ؛ ﺃﺑﻲ ﺷﺧﺹ ﻣﻧﺗﻅﻡ ﻓﻲ ﻋﻣﻠﻪ ﻭﻣﺳﺅﻭﻝ ﻓﻲ ﺑﻳﺗﻪ؛ ﺻﺩﻳﻘﻲ ﺳﺎﻣﻲ ﻣﻬﺫﺏ ﻭﻟﻛﻧﻪ ﻻ ﻳﻬﺗﻡ ﺑﺩﺭﺍﺳﺗﻪ ﻭﻻ
ﺑﺻﺣﺗﻪ؛ ﺃﺻﺩﻗﺎﺋﻲ ﺟﻣﻳﻌﻬﻡ ﻟﻁﻔﺎء ﻭﻟﻛﻧﻬﻡ ﻻ ﻳﺄﺧﺫﻭﻥ ﺍﻟﻣﺩﺭﺳﺔ ﺑﺟﺩﻳﺔ
sharing feelings about weekend activities, using different modes of communication such as text
messages, email or social media, and giving reasons for choices made, for example,
ﻳﻭﻡ ﺍﻟﺳﺑﺕ ﺃﻟﻌﺏ ﺍﻟﺗﻧﺱ ﻣﻊ ﺃﺑﻲ؛ ﻓﻲ ﺍﻟﻌﻁﻠﺔ ﺍﻷﺳﺑﻭﻋﻳﺔ ﺃﺫﻫﺏ ﻣﻊ ﻋﺎﺋﻠﺗﻲ ﺇﻟﻰ ﺍﻟﻣﻁﻌﻡ؛ ﺃﺣﺿﺭ ﺣﺻﺔ ﻟﻠﻣﻭﺳﻳﻘﻰ ﻳﻭﻡ ﺍﻟﺟﻣﻌﺔ؛ ﺃﺷﻌﺭ ﺑﺎﻟﺳﻌﺎﺩﺓ ﻓﻲ ﺣﺻﺔ
ﺍﻟﻣﻭﺳﻳﻘﻰ؛ ﺃﺣﺏ ﺍﻟﻌﺯﻑ ﻋﻠﻰ ﺍﻟﺑﻳﺎﻧﻭ ﻛﺛﻳﺭﺍ؛ ﺃﺗﻌﻠﻡ ﺍﻟﻠﻐﺔ ﺍﻟﻌﺭﺑﻳﺔ ﻳﻭﻡ ﺍﻟﺳﺑﺕ ﺻﺑﺎﺣﺎً؛ ﺇﺧﺗﺭﺕ ﺍﻟﺭﻳﺎﺿﺔ ﻷﻧﻬﺎ ﻣﻔﻳﺩﺓ ﻟﻠﺟﺳﻡ؛ ﺃﻟﻣﻭﺳﻳﻘﻰ ﺗﺳﺎﻋﺩﻧﻲ ﻋﻠﻰ
ﺍﻟﺗﻔﻛﻳﺭ
recounting experiences with family and friends in a variety of ways, for example, in conversations,
diaries or digital presentation
ﺫﻫﺑﺕ ﺍﻟﺑﺎﺭﺣﺔ ﻣﻊ ﻋﺎﺋﻠﺗﻲ ﺇﻟﻰ ﺍﻟﻣﺗﺣﻑ؛ ﺷﺎﻫﺩﺕ ﻣﻊ ﺃﺧﻲ ﻓﻳﻠﻣﺎ ً ﺟﺩﻳﺩﺍ ً ﻓﻲ ﺍﻟﺳﻳﻧﻣﺎ؛ ﻛﺎﻧﺕ ﻟﻌﺑﺔ ﺍﻟﺭﻛﺑﻲ ﻣﻣﺗﻌﺔ؛ ﻛﺎﻧﺕ ﺭﺣﻠﺔ ﺍﻟﻣﺩﺭﺳﺔ ﺇﻟﻰ ﺣﺩﻳﻘﺔ ﺍﻟﺣﻳﻭﺍﻥ
ﻣﻣﻠّﺔ

Collaborate in group tasks and organise shared experiences that involve making suggestions and
decisions and engaging in transactions
[Key concepts: organisation, transaction; Key processes: negotiating, explaining, advising, making
choices]
(ACLARC138  Scootle )

Elaborations
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making collaborative decisions and arrangements using expressions for counting, ordering and
organising ideas, for example,
ّ ً ّﺃﻭﻻً؛ ﻧﺧﺗﺎﺭ ﺃﻓﺭﺍﺩ ﺍﻟﻔﺭﻳﻖ؛ ﺛﺎﻧﻳﺎ
ﻧﻭﺯﻉ ﺍﻷﺩﻭﺍﺭ؛ ﺛﺎﻟﺛﺎً؛ ﻧﻌﺭﺽ ﺍﻷﻓﻛﺎﺭ؛ ﺃﺧﻳﺭﺍ ً ﻧﻌﻣﻝ ﻋﻠﻰ ﺩﻭﺭﻧﺎ
ً ﻓﻲ ﺍﻟﺑﺩﺍﻳﺔ ﺳﻭﻑ ﺃﺟﻣﻊ ﺍﻟﺻﻭﺭ ؛ ﺑﻌﺩ ﺫﻟﻙ ﺳﻭﻑ ﻧﺑﺣﺙ ﻓﻲ ﺍﻹﻧﺗﺭﻧﺕ ﻋﻥ ﺍﻟﻣﻌﻠﻭﻣﺎﺕ ﻭﻓﻲ ﺍﻟﻧﻬﺎﻳﺔ ﺳﻧﺟﻣﻊ ﻛﻝ ﺷﻲء ﺳﻭﻳّﺎ
engaging in transactions by asking for and providing information, such as giving prices and asking for
goods and services, for example,
؟ ﺑﻛﻡ ﻫﺫﻩ ﺍﻟﻠﻌﺑﺔ؟ ﻣﺎ ﺳﻌﺭ ﻛﻳﻠﻭ ﺍﻟﺑﺭﺗﻘﺎﻝ؟ ﺑﻛﻡ ﻛﻳﺱ ﺍﻟﺧﺑﺯ؟ ﺭﺑﻁﺔ ﺍﻟﺧﺑﺯ ﺑﺩﻭﻻﺭ ﻭﻧﺻﻑ؛ ﺳﻌﺭ ﻛﻳﻠﻭ ﺍﻟﺗﻔﺎﺡ ﺛﻼﺛﺔ ﺩﻭﻻﺭﺍﺕ... ﻣﺎ ﺳﻌﺭ
ﺍﻟﺩﺭﺍﺟﺔ؛ ﺃﻳﻥ ﺃﺟﺩﻫﺎ؟ ﻫﻝ ﻋﻧﺩﻛﻡ ﺍﻟﻔﻳﻠﻡ ﺍﻟﻛﺭﺗﻭﻧﻲ ﺍﻟﺟﺩﻳﺩ؟
ّ ﺃﺣﺗﺎﺝ ﻣﺳﺎﻋﺩﺓ ﻣﻥ ﻓﺿﻠﻙ؛ ﻫﻝ ﺗﻘﺩﺭ ﺃﻥ ﺗﺳﺎﻋﺩﻧﻲ؟ ﺃﻧﺎ ﺃﺑﺣﺙ ﻋﻥ ﺧﻭﺫﺓ ﻟﻘﻳﺎﺩﺓ
making suggestions and choices in the allocation of roles and explaining the reasons for such
choices, for example,
ﺃﻧﺎ ﺃﺣﺏ ﺃﻥ ﺃﻛﻭﻥ ﺍﻟﻁﺑﻳﺏ؛ ﻟﻣﺎﺫﺍ ﻻ ﺗﻛﻭﻥ ﺃﻧﺕ ﺍﻟﻣﻌﻠﻡ؟ ﻟﻣﺎﺫﺍ ﻻ ﺗﺄﺧﺫ ﺩﻭﺭ ﺍﻟﻧﺎﺩﻝ ﻓﻲ ﺍﻟﻣﻁﻌﻡ؟ ﺩﻭﺭﻱ ﻁﺑﻳﺏ ﻷﻧﻧﻲ ﺃﺣﺏ ﺃﻥ ﺃﻛﻭﻥ ﻁﺑﻳﺑﺎ ً ﻓﻲ ﺍﻟﻣﺳﺗﻘﺑﻝ؛
ّ ﺧﺫﻱ ﺩﻭﺭ ﺍﻷﻡ
ﻷﻥ ﺩﻭﺭﻫﺎ ﻗﺻﻳﺭ
creating displays, presentations or performances for family, friends or the school community to
showcase their progress in learning Arabic

Interact in classroom activities, such as creating and following shared rules and procedures, expressing
opinions, and asking for and providing clarification
[Key concepts: attitude, values, roles, responsibility; Key processes: expressing, sharing, requesting,
clarifying, planning]
(ACLARC139  Scootle )

Elaborations
contributing to classroom activities by providing suggestions, such as for developing rules for a
bilingual classroom, for example,
ﺇﺳﺗﻣﻊ ﻟﻠﻣﻌﻠﻣﺔ؛ ﺇﺣﺗﺭﻡ ﺍﻟﺟﻣﻳﻊ؛ ﺇﻧﺗﻅﺭ ﺩﻭﺭﻙ؛ ﻻ ﺗﺄﺣﺫ ﺷﻳﺋﺎ ً ﻟﻳﺱ ﻟﻙ؛ ﺇﺫﻫﺏ ﺇﻟﻰ ﺍﻟﺣﻣﺎﻡ ﻓﻲ ﺍﻟﻔﺭﺻﺔ؛ ﺃﻛﻣﻝ ﻛﻝ ﺩﺭﻭﺳﻙ ﻓﻲ ﺍﻟﺻﻑ؛ ﻻ ﺗﺻﺭﺥ
ﻛﻥ ﻣﺅﺩﺑﺎً؛ ﻟﻁﻳﻔﺎً؛ ﻫﺎﺩﺋﺎً؛ ﻋﺎﺩﻻً؛ ﻭﺩﻭﺩﺍً؛ ﻛﻭﻧﻲ ﻫﺎﺩﺋﺔ؛ ﻟﻁﻳﻔﺔ؛ ﺻﺎﺩﻗﺔ
expressing opinions about procedures and experiences, for example,
ﻫﺫﺍ ﺍﻟﻭﺍﺟﺏ ﺻﻌﺏ؛ ﺍﻹﻣﺗﺣﺎﻥ ﻁﻭﻳﻝ؛ ﻣﺎ ﻋﻧﺩﻱ ﻭﻗﺕ؛ ﺍﻟﻣﻌﻠﻣﺔ ﻟﻡ ﺗﺻﺣﺢ ﺇﻣﺗﺣﺎﻥ ﺍﻹﻣﻼء ﺑﻌﺩ
asking for and providing clarification, for example,
 ﺿﻊ ﺍﻟﺻﻭﺭﺓ ﺗﺣﺕ ﺍﻟﻛﺗﺎﺑﺔ؛ ﺃﻛﺗﺏ ﺍﻟﺟﻣﻠﺔ ﺑﺟﺎﻧﺏ ﺍﻟﺻﻭﺭﺓ:ﺃﻳﻥ ﺃﺿﻊ ﺍﻟﺻﻭﺭﺓ؟ ﺃﻳﻥ ﺃﻛﺗﺏ ﺍﻟﺟﻣﻠﺔ ﺍﻟﺗﺎﻟﻳﺔ؟ ﻣﺎﺫﺍ ﺗﻘﺻﺩ؟ ﺃﻗﺻﺩ
giving advice and sharing ideas with peers about biliteracy development and learning strategies, for
example,
ﺍﻷﻓﺿﻝ ﺃﻥ ﻧﻛﺑّﺭ ﺣﺟﻡ ﺍﻟﻌﻧﻭﺍﻥ؛ ﻫﺫﻩ ﺍﻟﻛﺗﺎﺑﺔ ﺃﻓﺿﻝ ﻣﻥ ﺍﻷﺧﺭﻯ؛ ﺃﻗﺗﺭﺡ ﺃﻥ ﻧﺳﺗﻌﻣﻝ ﺍﻷﻟﻭﺍﻥ ﻓﻲ ﺍﻟﺭﺳﻡ
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Informing
Listen to, view and read a range of texts to locate, classify and organise information relating to social
and cultural worlds
[Key concepts: time, place, media, culture; Key processes: listening, viewing, reading, selecting,
organising]
(ACLARC140  Scootle )

Elaborations
identifying and classifying information in texts such as advertisements, conversations, brochures and
announcements, and sharing the information with others in a different format, for example,
presenting a chart of favourite television programs or computer games
؛ ﺃﻓﺿﻝ ﺍﻷﻟﻌﺎﺏ ﺍﻹﻟﻛﺗﺭﻭﻧﻳﺔ ﺍﻟﺣﺳﺎﺑﻳﺔ... ؛ ﻟﻌﺑﺗﻲ ﺍﻹﻟﻛﺗﺭﻭﻧﻳﺔ ﺍﻟﻣﻔﺿﻠﺔ ﻫﻲ... ؛ ﺃﺣﺏ ﺑﺭﻧﺎﻣﺞ... ؛ ﺃﻓﺿﻝ ﺑﺭﻧﺎﻣﺞ... ﺍﻟﺑﺭﻧﺎﻣﺞ ﺍﻟﺗﻠﻔﺯﻳﻭﻧﻲ ﺍﻟﻣﻔﺿﻝ ﻫﻭ
reading texts and extracting key points relating to a range of topics, for example, social activities for
young people in the local community, and discussing information with peers, using expressions such
as
ﺣﺎﺭﺍً؛ ﻗﻠﺔ ﺍﻷﻣﻁﺎﺭ ﻫﺫﻩ ﺍﻟﺳﻧﺔ
ّ ﺍﻟﻁﻘﺱ ﻫﺫﻩ ﺍﻷﻳﺎﻡ ﺑﺎﺭﺩ ﺟ ّﺩﺍً؛ ﺍﻟﺻﻳﻑ ﻫﺫﺍ ﺍﻟﻌﺎﻡ ﺳﻳﻛﻭﻥ
ﺍﻟﺷﺑﺎﺏ ﻳﺣﺑﻭﻥ ﺭﻳﺎﺿﺔ ﻛﻣﺎﻝ ﺍﻷﺟﺳﺎﻡ ﻭﻳﺫﻫﺑﻭﻥ ﺇﻟﻰ ﺍﺍﻟﻧﺎﺩﻱ ﺍﻟﺭﻳﺎﺿﻲ؛ﺗﺣﺏّ ﺍﻟﺑﻧﺎﺕ ﺭﻗﺹ ﺍﻟﺯﻭﻣﺑﺎ؛ ﻫﻝ ﺗﺣﺑﻳﻥ ﺍﻟﺭﻗﺹ ﺃﻳﺿًﺎ؟
reading, viewing and listening to a variety of texts to collect and organise information about an Arabic
cultural event or celebration, such as ﺍﻷﻋﻳﺎﺩ ﺍﻟﻭﻁﻧﻳﺔ ﺃﻭ ﺍﻟﺩﻳﻧﻳﺔ, in a digital display for the class or school
community
identifying and comparing perspectives on cultural aspects of lifestyles in different Arabicspeaking
communities as represented in spoken and written texts, for example,
ّ ﺍﻟﺟﺭﻳﺩﺓ ﺍﻟﻣﺣﻠﻳﺔ ﻛﺗﺑﺕ
ﺃﻥ ﺍﻷﻏﺎﻧﻲ ﺍﻟﺟﺩﻳﺩﺓ ﻣﻣﻠﺔ؛ ﻭﻟﻛﻥ ﺍﻟﺟﻣﻳﻊ ﻳﺣﺑﻬﺎ

Convey ideas and information on topics of interest and aspects of culture in different formats for
particular audiences
[Key concepts: audience, context, lifestyle; Key processes: using, transposing, summarising]
(ACLARC141  Scootle )

Elaborations
presenting information or ideas in multimodal texts for a particular audience, such as a virtual tour of
the school or neighbourhood for a sister school in an Arabicspeaking community overseas
creating a performance or interactive display to inform younger children about the benefits of
maintaining Arabic language
conveying information relating to significant people, places or events in Arabicspeaking communities

Arabic

Years F–10 Sequence
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through different text types, such as a poster for a concert, a profile of a famous Arabicspeaking
actor or a digital guide to a place of interest
preparing and giving simple oral or visual presentations on aspects of their personal world, such as a
timeline of growth and change, or family celebrations of birthdays and other special occasions, for
example,
ﻭﻟﺩﺕ ﻓﻲ ﺍﻟﻌﺭﺍﻕ ﻭﺃﺗﻳﺕ ﺇﻟﻰ ﺃﺳﺗﺭﺍﻟﻳﺎ ﻭﻋﻣﺭﻱ ﺧﻣﺱ ﺳﻧﻭﺍﺕ؛ ﺃﻧﺎ ﻣﻭﻟﻭﺩ ﻓﻲ ﺃﺳﺗﺭﺍﻟﻳﺎ ﻭﻋﻳﺩ ﻣﻳﻼﺩﻱ ﻓﻲ ﺷﻬﺭ ﻣﺎﺭﺱ؛ ﻭﻟﺩﺕ ﻓﻲ ﺷﻬﺭ ﺃﻳﻠﻭﻝ؛ ﺃﺣﺗﻔﻝ ﺑﻌﻳﺩ
ﻣﻳﻼﺩﻱ ﻓﻲ ﺩﻳﺳﻣﺑﺭ؛ ﻋﻳﺩ ﺯﻭﺍﺝ ﺃﺑﻲ ﻭﺃﻣﻲ ﻓﻲ ﺷﻬﺭ ﺁﺏ
presenting key ideas relating to aspects of lifestyle in the local community, using graphic organisers
to convey information in particular ways, for example, to show priorities (list/table), compare statistics
or ideas (Venn diagram), or highlight frequency (graphs)
ﺍﻟﺭﻳﺎﺿﺔ ﺿﺭﻭﺭﻳﺔ ﻟﻠﺻﺣﺔ؛ ﺍﻟﻣﺄﻛﻭﻻﺕ ﺍﻟﺳﺭﻳﻌﺔ ﻭﺃﺿﺭﺍﺭﻫﺎ؛ ﺍﻷﻟﻌﺎﺏ ﺍﻹﻟﻛﺗﺭﻭﻧﻳﺔ ﻭﻋﺩﻡ ﺍﻹﺧﺗﻼﻁ ﺑﺎﻟﻌﺎﺋﻠﺔ؛ ﺍﻟﺳﻣﻧﺔ ﻭﺍﻟﻛﺳﻝ

Creating
Share responses to a range of imaginative texts, including multimodal and digital texts, such as
cartoons, folk tales, fables and films, by expressing opinions on key ideas, characters and actions, and
making connections with own experiences and feelings
[Key concepts: connection, feelings; Key processes: interpreting, expressing, explaining, comparing]
(ACLARC142  Scootle )

Elaborations
listening to and viewing imaginative texts in print, digital and multimodal formats, such as cartoons,
folk tales and fables, and sharing opinions or feelings about ideas, events and experiences, using
expressions such as
ﺳﻧﺩﺑﺎﺩ ﺭﺟﻝ ﺷﺟﺎﻉ؛ ﻋﻠﻲ ﺑﺎﺑﺎ ﺣﺭﺍﻣﻲ ﻅﺭﻳﻑ؛ ﻻ ﺃﺣﺏ ﻗﺻﺔ ﻋﻼء ﺍﻟﺩﻳﻥ ﻭﺍﻟﻣﺻﺑﺎﺡ ﺍﻟﺳﺣﺭﻱ؛ ﺍﻟﻘﺻﺔ ﻣﻣﻠﺔ ﻭﻏﻳﺭ ﻣﻌﻘﻭﻟﺔ؛ ﺍﻟﻘﺻﺔ ﻓﻳﻬﺎ ﺧﺭﺍﻓﺎﺕ ﻛﺛﻳﺭﺓ؛
ﻗﺻﺔ ﺍﻟﻣﺻﺑﺎﺡ ﺍﻟﺳﺣﺭﻱ ﻣﺛﻳﺭﺓ ﻟﻛﻧﻬﺎ ﻏﻳﺭ ﻭﺍﻗﻌﻳﺔ
responding to questions about characters in different types of imaginative texts, such as films or
cartoons, by listing words or expressions associated with the character’s personality and explaining
how they can or cannot relate to them, for example,
ﺷﺧﺻﻳﺔ ﺍﻟﻭﻟﺩ ﻓﻲ ﺍﻟﻔﻳﻠﻡ ﻣﺛﻝ ﺷﺧﺻﻳﺗﻲ؛ ﻫﻭ ﻳﺣﺏ ﺍﻟﻠﻌﺏ ﻭﺃﻧﺎ ﻛﺫﻟﻙ؛ ﻟﻘﺩ ﺳﺎﻓﺭ ﻭﻫﻭ ﺻﻐﻳﺭ ﻭﺃﻧﺎ ﺃﻳﺿﺎ ً ﺍﺗﻳﺕ ﺇﻟﻰ ﺃﺳﺗﺭﺍﻟﻳﺎ ﻭﺃﻧﺎ ﺻﻐﻳﺭ؛ ﺍﻟﺑﻧﺕ ﻓﻲ ﺍﻟﻛﺎﺭﺗﻭﻥ
ﺗﺣﺏ ﺍﻟﺛﻳﺎﺏ ﺍﻟﻣﻠﻭﻧﺔ ﻣﺛﻠﻲ ﻭﻟﻛﻧﻬﺎ ﻣﺷﺎﻏﺑﺔ ﻭﺃﻧﺎ ﻫﺎﺩﺋﺔ ﻭﺃﺳﻣﻊ ﻛﻼﻡ ﺃﻣﻲ
comparing favourite characters or events in imaginative texts such as cartoons, stories or digital
games, using expressions such as
ّ ﺍﻟﻼﻋﺏ ﺍﻷﻭﻝ ﺃﻗﻭﻯ ﻣﻥ
ّ
ﺍﻟﻼﻋﺏ ﺍﻟﺛﺎﻧﻲ؛ ﻫﺫﻩ ﺍﻟﻠﻌﺑﺔ ﺃﺻﻌﺏ ﻣﻥ ﺍﻟﻠﻌﺑﺔ ﺍﻷﺧﺭﻯ؛ ﺃﻓﺿﻝ ﺷﺧﺻﻳﺔ ﻓﻲ ﺍﻟﻘﺻﺔ ﻫﻲ ﺻﺩﻳﻘﺔ ﻋﺑﻳﺭ ﻷﻧﻬﺎ ﺃﻛﺛﺭ ﻭﺍﺣﺩﺓ ﺗﺣﺏ
ﺳﻧﺎء ﻭﺗﺳﺎﻋﺩﻫﺎ؛ ﺃﺣﺏ ﺷﺧﺻﻳﺔ ﻋﻧﺩﻱ ﻫﻲ ﺳﻣﻳﺭ ﻷﻧّﻪ ﻣﺿﺣﻙ
discussing key messages and cultural elements in imaginative texts, such as the moral of a
story/fable, an idea or value in a song, or the qualities or behaviour of a character
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Create and perform imaginative texts in print, digital or online formats, such as songs, stories, video
clips or short plays, based on a stimulus, concept or theme
[Key concepts: imagination, creativity, expression; Key processes: composing, performing, imagining]
(ACLARC143  Scootle )

Elaborations
creating own imaginative texts based on characters, settings and events in familiar stories for own
and others’ enjoyment and interest
creating individual or collaborative poetry, such as an acrostic poem or rap, experimenting with rhyme
and rhythm
creating, performing and filming own imaginative texts in print, digital or online formats, such as a
commercial for a new product, a short video clip of a roleplay, or an announcement about an event
creating and performing alternative versions of known songs or short plays by creating new lyrics or
dialogue and experimenting with voices and actions to convey different moods and feelings

Translating
Translate and interpret texts from Arabic into English and vice versa for peers, family and community,
and identify words and expressions that may not readily correspond across the two languages
[Key concepts: correspondence, interpretation, audience; Key processes: translating, comparing,
explaining]
(ACLARC144  Scootle )

Elaborations
identifying words and expressions in Arabic and English that cannot be readily translated, clarifying
meanings and explanations, for example, ﻓﺯﺕ ﻓﻭﺯﺍ ً ﺳﺎﺣﻘﺎ ً ﻟﻌﺑﺕ ﻟﻌﺑﺎً؛ ﺟﻣﻳﻠﺔ ﻛﺎﻟﻘﻣﺭ؛
interpreting Arabic expressions in familiar texts such as greeting cards, menus and stories, and
considering how these expressions reflect aspects of Arabic language and culture
translating texts such as public signs, advertisements and food packaging from Arabic into English
and vice versa, for example, ‘no parking’, ‘no dogs’, ‘nosmoking zone’, ﺍﻟﻭﻗﻭﻑ ﻣﻣﻧﻭﻉ؛ ﺍﻟﻛﻼﺏ ﻣﻣﻧﻭﻋﺔ؛ ﺍﻟﺗﺩﺧﻳﻥ
ﻣﻣﻧﻭﻉ؛, to identify differences in elements of language structure and vocabulary use
creating Arabic versions of school signs, notices and class rules, considering why some words and
expressions require flexibility in translation, for example, ‘the oval’, ‘the office’, ‘the canteen’, ‘out of
bounds’, ‘no hat, no play’
ﺩﻛﺎﻥ ﺍﻟﻣﺩﺭﺳﺔ؛ ﻣﻣﻧﻭﻉ ﺍﻟﻠﻌﺏ ﻓﻲ ﻫﺫﻩ ﺍﻟﻣﻧﻁﻘﺔ؛ ﺍﻟﻠﻌﺏ ﻏﻳﺭ ﻣﺳﻣﻭﺡ ﺑﺩﻭﻥ ﻗﺑﻌﺔ/ﺍﻟﻣﻠﻌﺏ؛ ﻣﻛﺗﺏ ﺍﻹﺩﺍﺭﺓ؛ ﺍﻟﻣﻘﺻﻑ
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Produce bilingual texts and resources such as displays, instructions and newsletters for own learning
and for the school community, identifying cultural terms in either language to assist meaning
[Key concepts: bilingualism, linguistic landscape; Key processes: translating, modifying]
(ACLARC145  Scootle )

Elaborations
designing bilingual texts such as a poster for a class or school assembly performance, or a
newsletter about a sports carnival or school event
using bilingual dictionaries and electronic translating tools to create bilingual texts such as captions,
menus and timetables, comparing own version with peers’ and identifying differences in translation
creating parallel lists of informal Arabic and English expressions for own use in everyday interactions
with friends and family
creating bilingual texts, such as songs, a board game, a web page for recipes or an instruction
manual for a game, identifying and labelling culturespecific terms to support understanding

Reflecting
Reflect on their experiences of interacting in Arabic and Englishspeaking contexts, discussing
adjustments made when moving between languages
[Key concepts: biculturality, meaning, context, belonging; Key processes: comparing, explaining]
(ACLARC146  Scootle )

Elaborations
explaining changes they make when moving between English and Arabicspeaking contexts, for
example, adjusting the way they communicate to adults and authority figures in Arabic by using ﻟﻭ
ﺳﻣﺣﺕ؛ ﻣﻥ ﻓﺿﻠﻙ؛ ﺃﺭﺟﻭﻙ, or how they use different introductions depending on the audience, such as
using  ﺑﺎﻹﺫﻥ ﻳﺎ ﺃﺑﻲ ؛ ﻫﺫﺍ ﺳﻠﻳﻡ ﺻﺩﻳﻘﻲ ﻣﻥ ﺍﻟﻣﺩﺭﺳﺔto introduce friends to their parents and ﻋﺎﺩﻝ؛ ﺗﻌﺎﻝ؛ ﻫﺫﺍ ﻣﺎﻫﺭ ﺻﺩﻳﻘﻧﺎ
 ﺍﻟﺟﺩﻳﺩto introduce friends to each other
identifying changes they make when interacting in an AustralianEnglish context, for example, using
different forms of address, or different ways of showing politeness, and discussing why these
adjustments are appropriate
reflecting on instances when moving between Arabic and Englishspeaking contexts has felt
comfortable, awkward or difficult and explaining why this might be the case, for example, translating
to parents what the teacher is saying, helping an elderly person who cannot speak English find the
bus stop
discussing the ways in which they communicate with Arabic speakers, for example, making
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appropriate eye contact, allowing for personal space, and respecting elderly people, parents and
teachers, and making comparisons with the ways in which they communicate with English speakers

Reflect on how own biography, including family origins, traditions and beliefs, impacts on identity and
communication
[Key concepts: self, complexity, belief systems; Key processes: finding connections, reflecting,
discussing]
(ACLARC147  Scootle )

Elaborations
discussing how their Arabic cultural heritage influences who they are, how they think about things and
how they interact and behave in different contexts
identifying aspects of personal identity such as age, gender and social status that are important when
interacting in Arabicspeaking contexts and may be understood differently in Australian cultural
contexts
identifying key influences on their sense of identity, such as their family origins, traditions, beliefs and
significant events, for example,
ﻣﻛﺎﻥ ﺍﻟﻭﻻﺩﺓ؛ ﺍﻟﺗﺭﺑﻳﺔ ﺍﻟﻌﺎﺋﻠﻳﺔ؛ ﻋﺩﺩ ﺃﻓﺭﺍﺩ ﺍﻟﻌﺎﺋﻠﺔ؛ ﺍﻟﻌﺎﺩﺍﺕ ﻭﺍﻟﺗﻘﺎﻟﻳﺩ ﺍﻟﺗﻲ ﺗﺭﺑﻰ ﻋﻠﻳﻬﺎ؛ ﺧﺑﺭﺍﺕ ﺍﻟﻁﻔﻭﻟﺔ ﻓﻲ ﺍﻟﻣﺩﺭﺳﺔ ﻭﺍﻟﺑﻳﺕ؛ ﺗﺄﺛﻳﺭ ﺍﻷﺻﺩﻗﺎء؛ ﺍﻟﻣﻔﺎﻫﻳﻡ
ﺍﻹﺟﺗﻣﺎﻋﻳﺔ ﺍﻟﺳﺎﺋﺩﺓ؛ ﺍﻟﻣﻔﺭﺩﺍﺕ ﺍﻟﺗﻲ ﺗﺳﺗﺧﺩﻡ ﻓﻲ ﺍﻟﺑﻳﺕ؛ ﻓﻲ ﺍﻟﺷﺎﺭﻉ ﻭﻓﻲ ﺍﻟﻣﺩﺭﺳﺔ
exploring how they communicate with one another, their teachers and families, noticing if there are
any changes in the way they see themselves in different contexts, for example, a family celebration, a
school concert, or the birthday party of a nonArabicspeaking friend

Understanding
Systems of language
Understand patterns of intonation and pronunciation, including the way vowels soften and extend
sounds, and apply appropriate conventions to their writing
[Key concepts: sound systems, application, writing systems; Key processes: analysing, applying]
(ACLARU148  Scootle )

Elaborations
understanding that vowel marks influence the way words are pronounced, for example,
ﻓﻲ ﺍﻟﻣﺩﺭﺳ ِﺔ/ﺕ ﺍﻟﺗﻔﺎﺣﺔ؛ ﺍﻟﻣﺩﺭﺳﺔُ ﻭﺍﺳﻌﺔ
ِ ﺃﻛﻠﺕُ ﺍﻟﺗﻔﺎﺣﺔ؟ ﺃﻛﻠ
discriminating between the use of alif, waaw and yih as either consonants or long vowels in words, for
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example,
ﺳﺄﻝ ﺍﻟﻭﻟﺩ ﺍﻟﻣﻌﻠﻣﺔ/ﺳﺎﻝ ﺍﻟﺩﻡ ﻣﻥ ﻳﺩ ﺳﻌﺎﺩ
applying pronunciation rules when speaking and reading aloud, for example,
…ﻣﻳﺫ/ﻝ/ِﻣﺔ؛ ﺕ/ ِّﻝ/ﻉ
َ /؛ ﺍﻟﻣﺩﺓ ﻭﺍﻟﺷﺩﺓ؛ ﻭﺍﻟﺗﻧﻭﻳﻥ ؛ ﻭﺍﻟﻳﺎء ﺍﻟﻣﻘﺻﻭﺭﺓ ﻭﺍﻟﺗﺎء ﺍﻟﻣﺭﺑﻭﻁﺔ ﻭﺍﻟﻁﻭﻳﻠﺔ ُﻡ
recognising the different ways of pronouncing the long vowel ﺍ, for example, ﻧﺩﺍ؛ ﻧﺩﻯ؛ ﻟﺫﺍ؛ ﻟﺩﻯ؛ ﻣﺗﻰ؛ ﻓﺗﻰ, and
writing the long vowel ء, for example, ﺷﻲء؛ ﻗﺭﺍءﺓ؛ ﻣﺳﺅﻭﻝ
applying phonic knowledge to spell unfamiliar words, for example,
ِﺟﺋﺕُ؛ ﺁﻛﻝ؛ ﺷﻲء
applying accurate spelling in familiar words, phrases, sentences and texts

Develop and apply understanding of verb conjugation, suffixes, basic conjunctions and a range of
adjectives and adverbs to construct simple sentences
[Key concepts: grammar, syntax, vocabulary knowledge; Key processes: applying, explaining,
understanding]
(ACLARU149  Scootle )

Elaborations
applying rules of past tense verb conjugation to describe past actions and events, for example,
ﺿﺕ؛ ﻫﻡ ﺗﺄﺧﺭﻭﺍ
ﺕ ﺫﻫﺑﺕِ؛ ﻫﻭ
ِ ﺃﻧﺎ ﺃﻛﻠﺕُ؛ ﺃﻧﺕَ ﺷﺭﺑﺕَ ؛ ﺃﻧ
َ ﻛﺗﺏ‘؛ ﻫﻲ ﺭﻛ
َ
producing complex sentences using present tense verb conjugation, for example,
ً ﺃﻣﻲ ﺗﻁﺑﺦ ﻁﻌﺎﻣﺎ ً ﻟﺫﻳﺫﺍً؛ ﺃﺑﻲ ﻳﻐﺳﻝ ﺍﻟﺳّﻳﺎﺭﺓ ﻛﻝ ﺃﺳﺑﻭﻉ؛ ﺃﺳﺎﻋﺩ ﻓﻲ ﺗﻧﻅﻳﻑ ﺍﻟﺑﻳﺕ ﺩﺍﺋﻣﺎً؛ ﺍﻟﻣﻌﻠﻣﻭﻥ ﻳﺗﻛﻠﻣﻭﻥ ﻛﺛﻳﺭﺍ
expressing negation in complex sentences, for example
ﻻ ﺃﺭﻳﺩ ﺃﻥ ﺃﻟﻌﺏ ﻫﺫﻩ ﺍﻟﻠﻌﺑﺔ؛ ﻟﻳﺱ ﻋﻧﺩﻱ ﻁﻌﺎﻡ ﻣﻔﺿّﻝ؛ ﻟﻡ؛ ﻟﻥ
using the imperative form of verbs to address different people and groups, orally, such as in
speeches and presentations, or in writing, such as in a group email, for example,
ﺗﻌﺎﻟﻭﺍ ﺟﻣﻳﻌﺎ ً ﻧﺷﺎﺭﻙ ﻓﻲ ﻳﻭﻡ ﺗﻧﻅﻳﻑ ﺃﺳﺗﺭﺍﻟﻳﺎ؛ ﻫﻳّﺎ ﺷﺎﺭﻛﻭﺍ ﻣﻌﻧﺎ؛ ﻗﻭﻟﻭﺍ ﻟﻠﺟﻣﻳﻊ؛ ﻻ ﺗﺗﺄﺧﺭﻭﺍ
understanding gender and number agreement between nouns and adjectives, for example, ﻛﺗﺎﺏ ﻭﺍﺣﺩ
 ﺭﺧﻳﺹ؛ ﺛﻼﺛﺔ ﻛﺗﺏ ﺭﺧﻳﺻﺔ؛ ﻋﺷﺭﺓ ﻛﺗﺏ ﻏﺎﻟﻳﺔ؛ ﻁﺎﻭﻟﺔ ﻭﺍﺣﺩﺓ ﺛﻘﻳﻠﺔ؛ ﺃﺭﺑﻊ ﻁﺎﻭﻻﺕ ﻗﺩﻳﻣﺔ ؛ ﺗﺳﻊ ﻁﺎﻭﻻﺕ ﻛﺑﻳﺭﺓusing irregular adjectives
to describe number, shape and colour, for example,
ﻣﺩﻭﺭ؛ ﻣﺛﻠﺙ؛ ﻣﺭﺑﻊ؛ ﻣﺳﺗﻁﻳﻝ
ّ ﻓﺯﺕ ﻓﻲ ﺍﻟﻣﺭﺗﺑﺔ ﺍﻷﻭﻟﻰ؛ ﺃﺗﻳﺕُ ﺍﻟﺛﺎﻧﻲ ﻓﻲ ﺍﻹﻣﺗﺣﺎﻥ؛ ﺣﻘﻳﺑﺗﻲ ﺣﻣﺭﺍء؛ ﻗﻣﻳﺹ ﺃﺣﻣﺭ؛ ﻗﻠﻡ ﺃﺧﺿﺭ؛ ﻣﻣﺣﺎﺓ ﺧﺿﺭﺍء؛ ﺷﻛﻝ
describing a relationship using a possessive pronoun for singular and plural third person, for example
ً ﺳﻠﻳﻡ ﻳﺣﺏ ﺍﺑﻲ ﻛﺛﻳﺭﺍً؛ ﻫﻧﺎء ﺗﺳﺗﻣﻊ ﺇﻟﻰ ﺃﻣﻬﺎ ﺩﺍﺋﻣﺎ
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using conjunctions ( )ﺑﻳﻧﻣﺎto make comparisons between people or actions, for example, ﻛﺎﻣﻝ ﺻﺩﻳﻖ ﻭﺩﻭﺩ
ﺑﻳﻧﻣﺎ ﻣﺎﺯﻥ ﺷﺧﺹ ﻏﻳّﻭﺭ؛ ﺃﻣﻝ ﺗﻠﻌﺏ ﺍﻟﺗﻧﺱ ﺑﻳﻧﻣﺎ ﻋﻠﻳﺎء ﺗﺳﺑﺢ ﺑﻣﻬﺎﺭﺓ, and to link ideas and sentences, for example, ﻟﻛﻥ؛ ﻛﺫﻟﻙ
using adverbial phrases to expand on ideas and elaborate on information related to feelings,
attitudes and abilities, for example
ﺃﻣﻲ ﺗﺗﻛﻠﻡ ﺑﺛﻘﺔ ﻛﺑﻳﺭﺓ؛ ﺍﻟﻣﻌﻠﻡ ﻳﺷﺭﺡ ﺍﻟﺩﺭﺱ ﺑﻁﺭﻳﻘﺔ ﻣﻔﻬﻭﻣﺔ؛ ﺃﺧﻲ ﻳﺗﻛﻠﻡ ﻓﻲ ﺍﻟﺧﻁﺏ ﺑﺟﺭﺃﺓ ﻛﺑﻳﺭﺓ
understanding and applying rhetorical questioning techniques in oral and written interactions to
provoke thought and response, for example, ﺃﻟﻳﺱ ﻛﺫﻟﻙ؟؛ ﻣﻥ ﻣﻧﺎ ﻻ ﻳﺣﺏ ﺍﻟﻠﻌﺏ ﻋﻠﻰ ﺍﻟﻛﻭﻣﺑﻳﻭﺗﺭ؟
building compound sentences to express opinions, preferences or reasons, for example
 ﻷﻥ ﻗﺻﺻﻪ ﻣﺷﻭﻗﺔ ﻭﻓﻳﻬﺎ ﻛﺛﻳﺭ ﻣﻥ ﺍﻟﻣﻔﺎﺟﺂﺕ؛ ﻗﺻﺹ ﻣﺳﻠﻳﺔ ﻭﺗﺣﺗﻭﻱ ﻋﻠﻰ ﺍﻟﺧﻳﺎﻝ...ﺍﻟﻛﺎﺗﺏ ﺍﻟﻣﻔﺿﻝ ﻋﻧﺩﻱ ﻫﻭ

Explore the structure and language features of spoken and written Arabic texts, such as news reports
and conversations, recognising that language choices and the form of Arabic used depend on purpose,
context and audience
[Key concepts: structure, coherence, textual features; Key processes: connecting, applying]
(ACLARU150  Scootle )

Elaborations
identifying the purpose, context and audience of a range of familiar texts, for example, fairy tales,
songs, poems, short plays and video clips
listening to, reading and viewing different types of texts with a common topic and comparing features,
for example, examining a print report, a television report and an internet announcement about an
accident and discussing how the different features of each text combine to make similar meaning
discussing key features, audience and purpose of different types of texts, for example, a shopping list
serves as a reminder to self of items to be purchased, whereas a permission note seeks permission
from another person to do or have something
making connections between the degree of formality of a situation and the form of Arabic used, such
as the use of colloquial Arabic in informal spoken texts and of Modern Standard Arabic in formal
spoken situations and in written texts
analysing how different types of texts create specific effects by using particular aspects of language,
for example, superlative adjectives and imperative verb forms in advertisements designed to
persuade customers

Language variation and change
Explore how language use differs between spoken and written Arabic texts, and depends on the
relationship between participants and on the
of the situation
Arabic
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relationship between participants and on the context of the situation
[Key concepts: language, variation, context, relationship; Key processes: observing, explaining]
(ACLARU151  Scootle )

Elaborations
understanding the importance of using appropriate forms of address when interacting with different
people, for example, the use of  ﺳﻳﺩ ﻣﺎﺟﺩ؛ ﺃﺳﺗﺎﺫ ﻫﺎﻧﻲ؛ ﺳﻳﺩﺓ ﻋﺑﻳﺭ؛ ﺧﺎﻟﺗﻲ ﺭﺍﻧﻳﺎ؛ ﻋﻣﻲ ﺣﺳﻳﻥ ﺣﺿﺭﺗﻙ؛ ﻋﻡ ﻛﺭﻳﻡ؛ ﺧﺎﻟﺔ ﺳﺎﻣﻳﺔwith
adults, both close relatives and strangers
recognising how language use reflects the mood, feelings, attitudes or relationships of the people
involved, for example,
 ﻣﺎﺫﺍ ﺗﺭﻳﺩﻳﻥ ﺍﻵﻥ؟،ﺇﻧﻬﺎ ﺃﻣﻲ ﺗﺗﺻﻝ ﻋﻠﻰ ﺍﻟﻣﺣﻣﻭﻝ ﻣﺭﺓ ﺛﺎﻧﻳﺔ! ﺳﻌﺎﺩ
experimenting with different vocabulary and language structures in Modern Standard Arabic, and
making comparisons with Arabic dialects spoken by themselves and peers, discussing similarities and
differences
comparing spoken and written texts, for example, a spoken and a print advertisement, or a spoken
conversation and an email, and explaining how mode relates to linguistic structures and features and
how this affects meaning
recognising differences in language use between class presentations and everyday conversations
explaining why different forms of Arabic are used depending on the context of communication, such
as the use of Modern Standard Arabic when communicating with people with different dialects or with
the teacher in the classroom, compared with the use of colloquial Arabic at home

Explore the origins of Arabic and how it has been influenced by and influences other languages
[Key concepts: language, change, borrowing; Key processes: reflecting, selecting, connecting]
(ACLARU152  Scootle )

Elaborations
recognising that the Arabic alphabet has similarities with the Aramaic alphabet system (alpha being
the first letter, and beta the second), and that the Arabic ordering system  ﺃ؛ﺏ؛ﺝ؛ﺩis based on the
Aramaic alphabet
understanding that many words in Arabic are borrowed from indigenous languages of the Arabic
speaking world, such as Assyrian, Aramaic and Syriac, Phoenician and Berber, for example, ﺃﺏ؛ ﺭﺃﺱ؛
 ﺩﻡ؛ ﺃﺥ؛ ﺃﺧﺕ؛ ﺷﻣﺱ؛ ﻟﺳﺎﻥ؛ ﺃﻧﺎ؛ ﺃﻧﺕ؛ ﻫﻭ؛ ﻧﺣﻥ؛ ﻛﻠﺏ؛ ﺑﻳﺕ؛ ﺳﻣﻊ؛ ﻛﺗﺎﺏ, and regional languages such as Persian, Turkish
and Kurdish, for example, ﺑﻭﻅﺔ؛ ﺩﻭﻻﺏ؛ ﺩﻭﻟﻣﺔ؛ ﺑﺳﻁﺭﻣﺔ؛
exploring the meaning of famous names of people and places and reflecting on their origin and on
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Years F–10 Sequence

naming systems, such as
ﺑﺎﺑﻝ؛ ﺑﺣﺭﻳﻥ؛ ﺳﻭﺭﻳﺎ؛ ﺑﻳﺕ ﻟﺣﻡ؛ ﻣﻭﺻﻝ؛ ﻟﺑﻧﺎﻥ؛ ﺃﻭﺭ؛ ﺑﻳﺭﻭﺕ ؛
investigating the influence of Arabic on other languages such as Berber, Kurdish, Amharic, Tigrinya,
Persian, Pashto, Urdu, Punjabi, Portuguese, Sindhi, Tagalog, Turkish, Spanish, Hindi, Swahili, Somali,
Malay and Indonesian, for example, the Arabic word for ‘book’  ﻛﺗﺎﺏis used in most of the languages
listed

identifying languages that were derived from Arabic, for example, Maltese and Nubi

Role of language and culture
Explore how language use reflects particular value systems, attitudes and patterns of behaviour by
comparing ways of communicating across cultures
[Key concepts: values, attitudes, behaviour; Key processes: exploring, describing, comparing]
(ACLARU153  Scootle )

Elaborations
describing own and others’ ways of communicating, and identifying aspects that reflect traditions,
values and practices in Arabicspeaking communities
exploring words or expressions commonly used in informal interactions in the Australian context, and
interpreting or explaining them for young Arabic speakers, for example, ‘mate’ or ‘fair dinkum’
noticing similarities and differences between own ways of communicating and interactions between
young Arabic and English speakers in different contexts and situations, for example, expressions of
politeness or turntaking in conversations, and reflecting on the influence of culture on language use
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