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Chinese Second Language Learner Pathway - Years F—10 Sequence

Years 5 and 6 Content Descriptions

Communicating

Socialising

Initiate interactions with peers and known adults to plan and organise social activities
[Key concepts: community, leisure, nature, recreation; Key processes: planning, organising, transacting]
(ACLCHCO033 - Scootle (1)

B B @ & ©

Elaborations

experimenting with language choices to convey emotions and attitudes such as excitement and
interest when events or ideas are suggested, including making arrangements, welcoming,
congratulating, complimenting and praising

exchanging information and opinions in class discussion, responding to questions such as {R=ZIXI=n]
3 ?, and expressing agreement and disagreement with others’ opinions (for example, X} , FtR=
Xzznf]); making sure that other participants are included in interaction, for example, FE$/ZH , (R
e ?

participating in role-plays relating to shopping scenarios, and specifying quantity or type of item when
selecting from options, for example, =T3ER , —E¥E

completing transactions by confirming prices (for example, 2/0$% ? H#£/\) and exchanging money,
recognising Chinese currency

preparing performances celebrating important events in the Chinese calendar to present at school
assemblies to raise community understanding of aspects of Chinese culture, such as a taiji
performance, a lion dance, or a Spring Festival song such as (HFR=#5=)

assisting in organising and hosting visitors from a sister school or guest speakers to raise school
community awareness of the importance of learning Chinese

seeking permission from the teacher or peers to participate in activities or to be excused, for

example, ] LAKIEKIG ?

responding to the teacher’s questions with actions or answers (for example, answering the question
f& 713 ?), and requesting or borrowing items from others using appropriate language such as F8&

BIFRIH 537

contribute ideas
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Chinese Second Language Learner Pathway - Years F—10 Sequence

[Key concepts: friendship, community, recreation; Key processes: collaborating, exchanging]
(ACLCHCO034 - Scootle ()

B x @ & %

Elaborations

preparing and creating photo-stories with captions to present personal information and aspects of
personal experience (such as friends and classmates, extracurricular activities, daily routine, and
holiday experiences) for new classmates or for class blog

creating short texts such as emails, letters and text messages to interact with others, for example, to
invite, congratulate or thank someone

producing short texts such as descriptions of a place, or the rules of behaviour for different events,
situations or activities

participating in shared blogs, exchanging information with students from sister school, for example,

7%F , FANN, FEERAFLAIFE
using emoticons such as >_<||| in digital communication to enhance meaning conveyed

using digital media to produce a publicity flier for an upcoming cultural or sporting event such as JXi&
tLE=

Informing

Obtain and process specific information from multiple spoken sources, selecting and sequencing
appropriate content for specific audiences

[Key concepts: public, private; Key processes: comparing, collaborating, recording, identifying,
describing]

(ACLCHCO035 - Scootle ("
E x @ &

Elaborations

identifying specific information related to places, for example, listening to a weather forecast,
recognising the names of familiar cities (such as 4tZ2 , £/&), and recording the weather conditions
and the temperature

using textual clues such as If—10fi/)\BBAY—X to predict possible content when listening to spoken
texts, and preparing to hear key information such as time and activities

listening to and viewing a range of informative texts to identify key points, for example, answering
questions from classmates about the procedure and main ingredients for cooking a Chinese dish
from a cooking show

presenting a short talk using information gathered from multiple sources, for example, investigating
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Chinese Second Language Learner Pathway - Years F—10 Sequence

FARAYKS, by interviewing the teacher and listening to a podcast of a weather forecast

supporting presentations with pictures, charts or graphs as appropriate, for example, using bar charts
to show data on JBAFNIHNES

Locate key points in written informative texts, summarising the points to report to known audiences
[Key concept: information; Key processes: reading, viewing, summarising, analysing]
(ACLCHCO036 - Scootle ()

B B < @

Elaborations

locating key information in texts such as timetables, calendars, brochures or advertisements, using
clues such as organisation of content, for example, 2Hi— , 288 etc. listed on the top row of a
timetable

reading familiar texts, such as shopping catalogues, understanding key phrases such as /\ift, and
working out the final price of an item

et —

recognising markers of time (for example, 28 _2X) in a sequence of events to monitor information
flow and assist with reading for overall meaning

creating a poster to convey information to Chinese peers (for example, about a local city or popular
tourist site) with pictures, maps, data, words and sentences

selecting from word lists to create informative texts such as signs, slogans and notices, using
electronic tools such as a digital dictionary to extend own expression

Creating

Engage with characters and points of view in short imaginative texts, express personal opinions and

[Key concepts: character, viewpoint; Key processes: connecting, expressing, responding]
(ACLCHCO037 - Scootle (')

E @ % ©

Elaborations

singing popular songs, exploring the intended meaning of lyrics and the use of stylistic devices such
as bl (FREMRKER, MEEBRELLH or BE (HKERLE  E=WILE  HELE  ESSHX
=)

retelling stories read by the teacher in Chinese and sequencing actions (using 7Af5), or explaining
the cause of an action (using [X.39)

expressing personal opinions on TV programs or music videos, for example, FAE=WFER rap
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Chinese Second Language Learner Pathway - Years F—10 Sequence

participating in performances such as iFBA1E and applying specific prosodic features such as ‘tone
flow’ (P#71#) to enhance the effect

creating short plays or skits and taking on roles in imagined scenarios such as a shopping trip,
fashion show, or visiting or hosting a Chinese friend

reading short stories in groups, and summarising the story and conveying the emotions and opinions
of characters using, for example, £x. IFFE. X

reading aloud phrases such as I0F | X8 | that are used to highlight the characters reactions to
situations or the actions of others.

Create written imaginative texts, describing characters and sequencing events, using scaffolded models
of texts, learnt characters or word lists for support

(ACLCHCO038 - Scootle (")
B x € &% %

Elaborations

experimenting with storytelling techniques by following provided models of narrative texts, for
example rewriting ittGt&4% , 46 , 56 , ... and replacing 7% with 5Bk and writing it G &
S, A8, B, B8

using digital media to create an imaginative story to share with peers and Chinese-speaking contacts,
using both language and images to achieve particular effects, for example, using EE ( RARARY
BK; ZENR ZE IR <E0T)

plotting a storyline, considering: Who is the main character? How can | make this character
interesting to readers? How can | sequence my story to grab the reader’s attention?

collaborating to create alternative endings to well-known stories using learnt sequences and word
lists for support

Translating

that do not readily translate into English
[Key concept: equivalence; Key processes: interpreting, translating]
(ACLCHCO039 - Scootle ()

B € S

Elaborations

identifying how best to interpret key words when translating English texts into Chinese, for example,
the use of 2 after first-, second- and third-person pronouns; numbers with measure words;
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Chinese Second Language Learner Pathway - Years F—10 Sequence

possessives with f3; plurals

viewing spoken interactions in Chinese between peers or in texts (for example, viewing a segment of
a movie), and interpreting the meaning of the dialogue as well as comparing and discussing culturally
determined manners or behaviour displayed in the interaction

differentiating between word-by-word meaning and intended meaning when translating from Chinese
into English, for example, the word-by-word translation of EE=W— AZEH is ‘I like one person to
read’, but it means ‘| like to read alone’

comparing own translation of short texts (such as brand names, signs, slogans and billboard
advertisements) to others’, and evaluating the effectiveness of own translation

recognising the role that gesture plays in oral interaction, including emblematic (hand) gestures,
gesturing for emphasis and encouragement, and taboos within Chinese communication, such as
pointing directly at someone

identifying Chinese symbols in print and digital texts (for example, the longevity symbol), and
developing ways to convey the culturally attached value when expressing the meaning of these
symbols in English

Create own bilingual texts such as signs, displays and posters

[Key concepts: equivalence, idiom; Key processes: translating, identifying, discussing]
(ACLCHCO040 - Scootle (1)

B x € &% &

Elaborations

producing bilingual posters to promote a healthy lifestyle, such as R &R

designing bilingual signs (characters/Pinyin/English) to post on key buildings and rooms around the
school that convey short messages such as descriptions of the place or the rules in that place

developing strategies for using bilingual (Chinese—English and English—Chinese) dictionaries in both
print and digital forms to assist with translation

Reflecting

Describe aspects of own identity and reflect on differences between Chinese and English language and

(ACLCHCO041 - Scootle ()
B x € & ©

Elaborations

ACARA | The Australian Curriculum
The Australian Curriculum is licensed under Creative Commons. Page 6 of 19



Chinese Second Language Learner Pathway - Years F—10 Sequence
using appropriate forms of address in interactions, including nicknames for friends, greetings such as
2. 182, 12703, KEUF, and courtesy phrases when agreeing, thanking, apologising, refusing,
declining and leave-taking, for example, 55, ~&5, AL , IRER

presenting short spoken texts to peers and to Chinese-speaking people in other contexts via digital
media, sharing culture-specific aspects of own identity (for example, F2&EEA , ERFHIEIE or
football club membership) and discussing their significance

defining own identity by describing relationships with others, for example, friendship groups (FAIB&R
2 Lisa 7] George, F{1EBREESRA), ethnic group (FLE2EEEAFTA)

engaging with Chinese speakers through organised school activities (such as through a video-

conference with students at a Chinese school, or welcoming visitors to own school), observing

moments when difficulties are experienced in communication and reflecting on the cause of the
difficulty

sharing with peers personal experiences of interacting with Chinese speakers, for example, ‘I was
really nervous and forgot how to say...’

observing interactions between Chinese speakers, and discussing the context and language use (for
example, a family eating out in a restaurant, noticing the environment, seating arrangements, and
how dishes are ordered and presented) and comparing to their own experience

Understanding

Systems of language

B @

Elaborations

recognising familiar language spoken by different voices

recognising and discriminating between homonyms in Chinese (for example, shi — & and =),
relying on contextual cues to assist understanding, and differentiating syllables with different tones,
for example, shi () and shi (+)

connecting the sound of spoken Chinese with the spelling and tone marks of Pinyin, for example,
reading out words written in Pinyin with attention to Chinese pronunciation and tone; using Pinyin to
record the sound of words or sentences encountered

Identify how character structure, position, and component sequences relate the form of a character to
its particular sound and meaning (ACLCHUO043 - Scootle ()
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Chinese Second Language Learner Pathway - Years F—10 Sequence
B @

Elaborations

decoding characters by analysing their structure and the number of components, and recognising
familiar components

applying their knowledge of characters to learn to read and write new characters, and developing
strategies for learning, for example, making connections between characters with a common
component ({fR. fi. 1J)

identifying different meanings of key morphemes used in different contexts, for example, X, H , —/

# , {RYF versus iFt

Form sentences to express details such as the time, place and manner of an action and to sequence
ideas (ACLCHUO044 - Scootle (&)

B @

Elaborations

developing knowledge of metalinguistic terminology, discussing, for example: What is the plural form?
How do we know it’s plural when reading in English? Can we tell when we read a Chinese word?

recognising that in Chinese, verbs convey tense without verb conjugation, for example, explaining
why & can mean ‘have’, ‘had’ and ‘will have’

comparing the use of tenses in English and Chinese, for example, how future tense is often
expressed through time phrases in Chinese (kBB AEIL= , T NEEIELE)

identifying the use of adverbial phrases, and extending understanding of sentence structure using
subject-time—place—manner—verb—object, for example, TREH— F%, HEB/RALZ, BER S

examining the clauses of a sentence in Chinese and noticing how they are linked coherently, for
example, EIUERERE |, (itb) 2FAIPAA (i.e. no subject/pronoun)

applying processes of discourse development, including joining (3. #0), contrasting ({E:2) and
sequencing () information

using alternative language to clarify intended meaning, for example, saying -~ when they
don’t know the phrase <547

Notice how the features of text organisation vary according to audience and purpose (ACLCHUO045 -
Scootle (1)

E x @
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Chinese Second Language Learner Pathway - Years F—10 Sequence
Elaborations

describing the major features of familiar text types in Chinese, and experimenting with analysing
Chinese texts, for example, recognising the ‘problem’ and the ‘resolution’ in a narrative

identifying the purpose and intended audience and context (for example, digital, online or face to
face) of a range of familiar texts

exploring features and conventions of Chinese text, including lack of word spacing or use of
punctuation, and variability in text direction, and comparing texts in traditional characters with texts in
simplified characters

understanding the use of Chinese-specific punctuation, such as double quotation marks to signal a
quote

Language variation and change

Understand that Chinese is characterised by diversity in spoken and written forms
(ACLCHUO046 - Scootle ()

B € S

Elaborations

knowing that Putonghua is the standard spoken language used in China and the main Chinese
language taught in other areas of the world

understanding that there are simplified and traditional Chinese characters, and exploring examples of
both forms to identify differences, for example, [ and 5

exploring how the Chinese language has changed in response to modern life, such as the inclusion
of English terms in everyday language; recognising ‘borrowed words'/{&13 in Chinese from English
(for example, fIMHE. BEAFIIL), and in English from Chinese (for example, tofu), and discussing how
and why these types of words are introduced

noticing the use of English words or phrases in Chinese interactions (for example, ¥}, or a few
words of English in a Chinese pop song), and discussing the reason for the ‘code-switching’

examining the role of myths, legends and f{1& in contemporary language use (for example, reading
texts containing 15, such as FHE24E |, E /L k5 within p{1EHEE) and discussing their intended
meaning, and the cultural importance of employing classical language in contemporary contexts

Examine how language is used to clarify roles and relationships between participants in interactions

(ACLCHU047 -~ Scootle ()
B @ = ©

Elaborations
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Chinese Second Language Learner Pathway - Years F—10 Sequence

comparing values and beliefs across cultures and identifying how Australian cultural values such as
mateship are expressed through language

exploring the nature of the concept of family’ in Chinese culture and how this influences relationships
between individuals, for example, addressing adults as #{#X or [

The role of language and culture

Explore the ways in which everyday language use reflects culture-specific ideas, such as the influence
of age, gender and social position on language choices (ACLCHU048 - Scootle (')

B € S

Elaborations

exploring cultural values conveyed in expressions relating to celebrations, for example, by asking: ‘In
the colloquial phrase &3HZl[&], what is H[&]? Why wish people F[E? Does this have the same
meaning in Australian culture? What's the relationship between the language use and the Chinese
values in this phrase?’

applying appropriate choices of pronouns and labels when referring to others in interactions, for
example /R ; /\5K/EKEBEES
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Chinese Background Language Learner Pathway - Years F—10 Sequence

Years 5 and 6 Content Descriptions

Communicating

Socialising

Interact and socialise with peers and known adults, exchanging ideas and opinions about personal
experiences and social activities
[Key concepts: place, identity, community; Key processes: negotiating, transacting, arranging]

(ACLCHC145 - Scootle (")
B x @ &% =¥ 9

Elaborations

engaging others in conversation and inviting responses on issues relevant to their lives, such as
traditional and modern lifestyles and values, and language learning by asking questions such as {/f0
BRAFTHOEERMHANR ? RS+ AR ?

participating in class and school debates, acknowledging others’ opinions and presenting own with
examples and personal experiences, for example, E2ARIRESREIEE , (BRNEF(IBE—E , 1
FRIrEEnhE. .. PAFRB=EE. ..

using social media to maintain contact with classmates and record events in everyday life, by keeping
a weekly or daily journal or blog, recording highlights of school or home life or leisure activities (for
example, SXFAIEBAN T , EHiZFN!), or a holiday experience, for example, 2255, 2710

describing and elaborating on details of experiences in correspondence, for example, XX ZERIT1ER

R, FMNERETEES, AL, HNRREEL , BEHEPERE , BREHEEE

composing text messages, emails, letters using appropriate formats and employing appropriate
terms to address recipient, for example, #{ZHAIEZE!T (for a formal letter), I2 , /NE , &TIFIS (for a
casual letter or message)

responding appropriately to invitations, including by accepting and declining, for example, 5i51{/RAY2X
15, SURERARER, EREEHAE.. WK , FESIFiNRs., R IEEX

Take action, resolve issues, make shared decisions and organise shared experiences

[Key concepts: place, identity; Key processes: interpreting, negotiating, selecting]

(ACLCHC146 - Scootle ()
= K @ &

Elaborations

collaborating to decide on a menu for a class lunch and negotiating items, prices and delivery with a
local restaurant, for example, AR#ENRZES , BBABPIA—IES , HNFE_+HD
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Chinese Background Language Learner Pathway - Years F—10 Sequence

locating suppliers of Chinese learning materials through websites and other sources, for example, {}
XA 2EW) LERY ? FAMEL—EET | PERRIBRPNBIEEALE ? to select a class set of

readers

listening to or viewing community media such as local Chinese radio or television, and participating in
advertised activities, for example, a singing competition or locally organised events

researching and arranging a visit by an expert (such as a calligrapher or a taiji master) to visit class
and share knowledge to promote Chinese learning in school community

captioning bilingual posters to promote community events (such as Chinese New Year celebrations,
lion dance performances, visiting performers) and school activities, such as cultural days, assembly
items or grandparents’ day

-+

creating posters and fliers to promote cultural events to the local Chinese community, such as &=
AT, XXKXEFRE

producing a paragraph in the school newsletter to promote an upcoming event

Informing

Locate and compare factual information from different sources about different communities and
lifestyles

[Key concept: lifestyle; Key processes: informing, selecting]

(ACLCHC147 - Scootle ()

B x € &% &

Elaborations

viewing TV programs, documentaries or interviews with young people such as {(&EZ#]) , discussing
the participants’ experiences and comparing with own life experiences

investigating aspects of life of Chinese communities overseas, for example, web-chatting with
relatives overseas to find out more about own family origins, history or circumstances

identifying and selecting visual sources (for example, {fi&#%, and comparing and contrasting different
perspectives on issues, such as how children in different locations in China describe their school
experience

following an instructional video in order to complete an action collaboratively, for example, watching
aN{oJ@ = EE], or preparing for a cultural celebration by following video procedures on how to &3+
for imdT3

representing information in a new format, for example, watching a TV cooking show then converting
each step into a written recipe with essential information including ingredients and quantities, and
amount of time required
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Chinese Background Language Learner Pathway - Years F—10 Sequence

selecting appropriate resources to research a topic of interest such as a major place, person or event
in Chinese history, and identifying key information to share with others

researching a topic by analysing what information is needed, employing Chinese search engines to
access a range of sources of information online, and choosing the most suitable sources, for
example, X PRIEE EERIERIMIANE ? X PRLGEERIG?

Plan and present key points of information to familiar audiences
[Key concept: social action; Key processes; presenting, conveying]
(ACLCHC148 - Scootle ()

B x € &% &

Elaborations

developing informed opinions to share with others, giving examples (for example, JEAFT AIRRES
B= | thinEnE | SIE |, JA1EZES) and comparing information, for example, #RE A EGERAFITIAIZZ)
(HEREHNINZHE EEBISMERS

working in teams to prepare and present an oral presentation, supported by digital media, related to
own school or community or on topics of interest, for example, endangered animals, popular singers
in Asia

preparing and creating a video clip to share with peers overseas introducing aspects of local culture,
including interesting places, history, famous people, and lifestyle, for example, Z2/RARRIEEZE

producing a digital display containing text and images to present a personal perspective on life in
Australian schools to share with peers overseas

creating poster displays using graphics, photographs and illustrations to document and convey ideas
related to topics of interest, for example, their country of origin, family tree or favourite sports team

collaborating with others to prepare a report for a school or community newsletter about Chinese
language learning experiences or activities at day school and community school

Creating

Respond to popular stories and characters from Chinese folklore, sharing opinions on aspects of the

[Key concepts: significance, tradition; Key processes: comparing, responding, creating]
(ACLCHC149 - Scootle ()

B x € & = & M

Elaborations

exploring various forms of Chinese popular culture in audio or visual media, including ;i1 TakH. B
2. BE. 1R5FrE), appreciating stylistic devices used in popular song lyrics, such as &5, and
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Chinese Background Language Learner Pathway - Years F—10 Sequence

comparing them to English songs

comparing popular performance across cultures and generations, evaluating performances with
attention to the aesthetic values and the influence of Western and Asian popular culture, and
comparing the content and language, for example, HISIBREXNF R, . XERENE.. Hx=

RHIFSEZE . ... A MIRISBERAIRA—1F

recognising the influence of traditional culture on modern popular entertainment, for example,
considering the use of traditional instruments in popular songs, the composition of modern songs
from well-known traditional poems such as (7KiJEgL-4%k) , and the representation of traditional
symbolic meanings such as ZJ|1 (filial piety), L1t (out of courtesy or thoughtfulness) in modern
performances

reading children’s literature, including fables and traditional stories; exploring values and morality
tales such as the concept of BE. in zJE /5 , /AN AF; and comparing values and morals conveyed
through texts across cultures, such as EE2{EIYE , ZEHKT ((REEFKFITEFEDANZEN ? (RITISE

A NIEFBXNMERIBREN 7 )

reading extracts from culturally significant children’s literature, discussing their personal responses to
the characters and storyline, and writing a journal to relate the story to personal experience or
express empathy for characters involved

Create short narratives to express the experiences, thoughts and emotions of individuals in imagined
contexts
[Key concepts: character, emotion; Key processes: comparing, responding, creating]

(ACLCHC150 - Scootle ()
B @€ =% 6

Elaborations

recounting an imagined encounter with a famous person, or reproducing a scenario where cultural
misunderstandings create a humorous outcome

collaborating to create dramatic performances to retell classic Chinese stories, such as (fHhBIE) ,
or famous stories in other cultures, such as (H/\i5)

creating narratives to describe imagined experiences, for example, a trip to China, including a visit
with a homestay family or an adventure on the Great Wall, or the experiences of a Chinese student
visiting Australia

creating stories in various literary styles (for example, iIZfI32. B2, iFFR), experimenting with

descriptive language to convey the intensity of characters’ emotions, and events , using written styles
of language, for example JLBZNWFZZE=E B8O, EAN , BERAET

Translating
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Chinese Background Language Learner Pathway - Years F—10 Sequence

Identify and account for the potential loss of subtle meanings from character components and individual
characters in compounds when translating into English

[Key concept: meaning; Key processes: translating, interpreting, negotiating meaning]

(ACLCHC151 - Scootle ()

B € &% ©

Elaborations

reading Chinese texts such as advertisements and signs that include the translation of some words
or phrases, and engaging in class discussion about the merits of translations and alternative ways of
representing the meanings expressed in the texts

reading children’s stories in bilingual form and reflecting on ideas expressed in Chinese and English
which may not be readily translated and discussing possible reasons for this

observing interactions between speakers of Chinese and attempting to describe the interaction in
English, discussing personal interpretations of the meanings conveyed and the cultural messages
implicit in the interaction, for example, watching an interaction between a teacher and students in
China and contrasting with their own experience in Australia

explaining culture-specific concepts such as humility (132:%) to people from different cultural
backgrounds, including examples of when and how 1325 should be shown and how it is understood
by participants of the communication, for example, when accepting/rejecting appraisal

Create simple bilingual texts for different audiences, explaining features of the different versions and

[Key concepts: audience, context; Key processes: identifying, translating, interpreting, negotiating
meaning]
(ACLCHC152 - Scootle ()

B X € & 9

Elaborations

acting as interpreter for visitors from diverse backgrounds and communicating their message to
speakers of other languages, applying strategies such as clarifying, rephrasing and explaining when
mediating cultural concepts

using a range of resources to assist in creating a Chinese translation of a text, exploring the functions
of print and digital translation tools and discussing their strengths and weaknesses

Reflecting

Reflect on the benefits of learning Chinese and English in both Chinese and English interactions
[Key concepts: place, biculturalism, identity; Key processes: observing, explaining, reflecting]
(ACLCHC153 - Scootle (1)

B € =% S
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Chinese Background Language Learner Pathway - Years F—10 Sequence
Elaborations

noticing and reflecting on how interacting in Chinese feels different to interacting in English, and
identifying ways of communicating or behaving that appear culturally specific

discussing language choices expected or required in diverse contexts across languages, for
example, apologising, congratulating, expressing thanks, declining, rejecting, complaining

engaging with Chinese peers in diverse contexts, identifying situations in which misunderstanding or
miscommunication occurs and exploring strategies to overcome these

recognising signals within an interaction that require adjustment of language choices

Understanding

Systems of language

Recognise the use of tone, intonation and stress of words to express emotion, opinion and attitude
(ACLCHU154 - Scootle ()

B @

Elaborations

reading aloud printed information with attention to pronunciation and tone

recognising syllable changes in speech, including change of tonal value and tone sandhi, such as A4~

g5
=

Recognise the contextual meanings of individual syllables or characters to assist comprehension and

example, /), 48,15,It) (ACLCHU155 - Scootle (%)
B x @ ©

Elaborations

inferring the meaning of unfamiliar characters by identifying familiar semantic and phonetic
components of compound characters, and using contextual clues to map the form of characters to
sound and meaning

using digital tools to write a specific character, and finding out its pronunciation by using online
dictionaries

writing characters with correct structure and proportion when writing with and without FH=74&, and
discussing issues with remembering and reproducing individual components in characters, for

example, discriminating between characters such as §. £...
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Chinese Background Language Learner Pathway - Years F—10 Sequence

exploring a range of fonts in digital form and personal styles of writing, and appreciating the aesthetic
value of calligraphy, including f8%H;%

Understand and use basic structures and features of Chinese grammar to enhance meaning and clarity
of expression (ACLCHU156 - Scootle ()

B € S

Elaborations

recognising grammatical functions of common suffixes and prefixes to assist comprehension in
reading, for example, recognising that %, & , < are noun suffixes (for example, 5 in $EFE. EHF

==

x)

discriminating between the contextual meanings of characters with multiple meanings, such as < in
Z A and in Bz

recognising words that reflect particular cultural understandings, for example, X5 means ‘weather’
but literally translates as ‘sky’s energy’

explaining the function of words and structures in language encountered, for example, s in the
sentence 8 FE N T RIH indicates the completion of an action in the past

exploring and beginning to build more complex messages, such as using forms of cohesion, and
finding ways to generalise or nominalise ideas, for example, KA4... LA ..., 2%A... OI2..., ME... M
B..., BmsE2/289k50

recognising the different focus and purpose of alternative sentences, for example, fHEMRFIRIRHTS
et £ and MFHIRIRMBA7ED |

understanding that there are different applications of grammatical rules in spoken and written
language, for example, in ordering food (for example, comparing the structure of the following
expressions: X&) LA ? ; BIZ=) LA ? ARBIZIEBIZAA 7 (RIENZBEEIRID 2 ; iBEfiREN
13 7)

differentiating use of grammar based on context, for example, using sentences with more formal
structures in report writing

recognising terms and expressions used in formal written styles, for example, 55t , X , &=

rather than %&...[53K...[F3E...

Recognise and apply conventions of personal texts and compare textual features of different texts
(ACLCHU157 - Scootle ()

B x @ S

Elaborations
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Chinese Background Language Learner Pathway - Years F—10 Sequence

exploring metaphorical and literal meaning in texts, for example, AT =T |, GE2NETLEHIE

=
=

analysing rhetorical devices in texts, including ttlg. Z35K. HEEl; identifying culturally specific
features such as HB18 , #¥F 5X; and experimenting with rhetorical devices in own speech
and writing

Language variation and change

Differentiate key features and apply rules for expressing meanings in spoken and written modes in
diverse contexts (ACLCHU158 - Scootle (1)

B @€ ©

Elaborations

identifying variability in language used in a variety of contexts, for example, at the supermarket, at the
doctor’s surgery, or when visiting a friend or relative

recognising language reflecting different levels of formality, such as 3535 and {H4Z, and using
language to reflect formality appropriate to context, for example, | and IEEKE

using words and expressions reflecting their interlocutor’s seniority and authority, for example, &8
=
18 ¢

analysing language use to identify degree of intimacy or distance between participants, for example,

B/, Fefil. FAN&

differentiating oral and written styles of language, for example, BEEIZIFIZH, TEBERSER

Explore the impact of English on everyday communication in Chinese and the impact of Chinese on
English (ACLCHU159 - Scootle (')

B € S

Elaborations

exploring language ‘borrowing’, such as English words ‘borrowed’ from Chinese (for example, ‘yum
cha’ and ‘kung fu’) and the impact of English on Chinese language use today, for example, &Z#;. X

Z8

analysing the impact of languages on one another such as {ttS&/E ( ES{EL, ) and BT
which sounds like ‘bye’

exploring the impact of English on Chinese language use, such as recognising transliteration in
Chinese, for example, B][]8] R
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Chinese Background Language Learner Pathway - Years F—10 Sequence

Role of language and culture

Explore particular cultural meanings conveyed in everyday interactions across languages
(ACLCHU160 - Scootle ()

B @€ ©

Elaborations

exploring origins of F{iE and E/FiE encountered in texts such as B8=E0] , X\, and using

L= BN

fixed phrases to share or convey a cultural idea in own writing, for example, S , KB

exploring how the languages that people know can impact on the way they communicate in other
languages, for example, the use and frequency of ‘thank you’ and 51 is a sign of westernisation,
whereas in Chinese it is not used as often as overuse indicates distance between participants in
interactions

exploring how cultural concepts of family and the importance of one’s sense of connection to others
influence use of language, for example, in the greeting fa[iElT | (‘Hello, Aunty!’), where ‘aunty’ may
be a colleague of their mother’s and a total stranger to the child
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